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Introductions 

• Push- In Models 

• Lesson Planning 

• Community Building  

• Overview  of UDL 

• Planning with the Whole Group in Mind 

• Barrier Free Environments 

• Tiering Lessons 

• Lesson Presentation 

• Exit Ticket 

Agenda 
Day 2 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 



1. One Teach/Support 

2. One Teach/One Observe 

3. Team Teaching 

4. Alternative Teaching 

5. Parallel Teaching  

6. Station Teaching 

      Dr. Marilyn Friend and Lynn Cook 

Push-In  
Collaboration Strategies 



Classroom Spaces 
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Classroom Spaces 
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Classroom Spaces 

 



Classroom Spaces 
Alternative Teaching 

One enrichment group 
One re-teaching group 



 

Classroom Spaces 
 

Parallel  
 



 

Classroom Spaces 
 

Stations  
 



STATION TEACHING 
 

Teacher Directed  
Group  

Activity #1  

Teacher Directed  
Group 

Activity #2  

Student Directed 
Group 

Independent 
Activity # 3   





Rules 
•You cannot tape the tower to anything 
else (like a wall or a chair or the 
ground) 
•You cannot use materials other than 
paper and tape. 
 
 
 

Community Building 
Paper Tower 



Community Building 
Paper Tower 



Individual 
 Academic Goals 

Co-Teaching Models/ 

 Push-In Services  

 

 

Barrier Free 
Environment 

Individual Workload 
 Modifications 

Individual  
Embedded Goals 

Lesson Planning  

to Support Students 

 With or Without Special  

Education Services 

In Inclusive Settings 

Multi-Sensory Strategies/ 

Tiered Instruction 



Meeting the Need of My Learners 

Directions:  Walk around the room and find someone who can respond to one of the questions below.  After verbally replying to 

your question, the person initials the square.  (You may make notes in the square if you want to remember something the person 

said!)                        

*  A person can only answer and initial one square on your card.  Feel free to discuss the answer.                                      

The goals of this activity are to activate prior knowledge in the area of Universal Design for Learning, and to meet new people 

with new ideas. 

What is your definition of Universal 

Design for Learning? 

Give an example of when you have used  

UDL. 

What is something that you would like to 

learn about UDL? 

When and how do you use small group 

instruction? 

What is a question you have about UDL 

that you hope is answered today? 

How do you get to know how your 

students learn? 

How do you provide choice within your 

classroom? 

What is one way that you have helped a 

struggling reader comprehend text? 

What are some quick assessments that 

can be used to learn more about what 

your students know? 





http://www.cast.org  CAST© 
2003 

Universal Design  
Origin and Definitions 

Drawbacks of Retrofitting 

• Each retrofit solves only 
one local problem 

• Retrofitting can be costly 

• Many retrofits are UGLY! 



 “Consider the needs of the broadest 
possible range of users from the beginning” 

Architect, Ron Mace 

 

Main staircase and elevator in Louvre Museum, Paris 



First, let’s think about  
ourselves as learners. 

As a group talk    
about the following two questions. 

• What is a good environment for you to learn? 

• What makes it difficult  for you to learn? 



Providing Access 

 
 A child who needs to move will need to move… 

 
 A child who processes slowly will need think 

time and visuals… 
 

 A child who cannot remember will needs tools 
to recall information… 
 

 A child who is sensory-seeking needs input 
before fully focusing… 



Common Problems 

We don’t know where to begin, so we… 
 

• over modify, over support, over individualize 

• pull-out of general class setting 
 

Or worse, we under-support because we… 
 

• don’t have anything to offer besides our personal 

support 

• think the only way to help is to sit next to him or 

her 

• Don’t effectively utilize push-in services 

 



Differentiation and Modifications 

Whole Class 
Supports  

 

• Barrier-Free Environment 

• Co-teaching Models 

• Lesson Presentation 

to 

Individual 
Student Supports 
• Workload 

• Individual Academic Goals 

• Embedded Goals 



Looking for Barriers… 

 

In your mind, think of a 
student you had last year who 
had a really hard time 
functioning in your 
classroom… 



There are Many Barriers in  
Our Classrooms 

Obvious Barriers Invisible Barriers 



 

Looking for Barriers… 
Environments – Hallway/Stairs/Cafeteria/Classroom 

Unstructured Time – Transitions/Routines/“Down” 
time/getting to class 

Student Groupings – Large Group/Small 
group/Independent/Partners    

Materials –  Learning 
Access/Appropriateness/Variety/Organization 

 

 



 

• For many students their ability to access the instruction is 
impeded not by their intellectual capacity but by their 
inability to process information presented in certain formats.  

• Students with processing and attention disabilities need 
material presented in a variety of modes, including visual and 
kinesthetic. 

• If we increase and enrich our presentation to students we 
allow for increased access and processing of instruction 

• We must develop lessons that incorporate a variety of 
instructional goals that are on different levels or tiers. 

  

Whole Class Supports 
Lesson Presentation 

 



Help students to organize and sift through written material 
with visual aids 

 

• Using bullets or stars 

 Important information  

  Facts to remember 

• Adding pictures and simple graphics  

 

 

  

Whole Class Supports 
Lesson Presentation 

 

arrows 

Speech 
bubbles 

shapes 
photos 

clip art 
symbols 

Boardmaker 



Draw attention to key words, main ideas, maps, graphs, 

charts, important names, places, dates… 

 

• Highlighting  or underlining 

  

• Using different font styles: 

 boldface, CAPITALS, size, etc. 

 

• Color coding - use different colors to emphasize key 

elements 

 

  

Whole Class Supports 
Lesson Presentation 

 



Multi-sensory pathways for learning 



Live Classroom 
Twitter Board 
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Response Cards 
 

 

 

 

 

I know it and I’ve seen it in action 

I think I know it but don’t think 
I’ve seen it in action 

I don’t know it and I have never seen 
this in action 



  

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





 

• Teachers create lessons that ensure access for all learners 
in the class in one heterogeneous lesson 

 

• Everyone is working on the same Common Core Standard 
but they are explored at different levels (usually three 
levels.) 

 

• This helps ensure that each student has an ENTRY POINT 
into the lesson,  will have PARTICIPATED in the lesson and 
leave having PRACTICED an essential skill 

 

        

       Adapted from the work of Carol Ann Tomlinson 



 

 

Everyone is working on the same common core standard just 
accessing it in different ways and different levels of 
complexity 
 

         Adapted from the work of Carol Ann Tomlinson 



GoldMansour and Rutherford LLC 2009 

Learning Goal: How has the solar system evolved and changed over time? 

Common Experience & Mini Lesson: Students completed a graphic organizer listing 
characteristics of the sun and the planets. 

Group 1: Students benefit 
from structure and direct 

instruction 

How would you explain 
the evolution of 
similarities and 

differences among the 
structures and scales of 

the sun, the planets, 
and the other bodies? 

Group 2: Students can 
organize ideas without 
too much prompting 

How would you explain 
the origin of the solar 

system? 

What are the 
characteristics of the 

solar system? 

Group 3: Students thrive 
on high levels of 

challenge 

Which planet would you 
most like to visit, and 
which would you least 

like to visit? 

Be sure to include 
specific examples of 

structure and scale in 
your explanation. 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

Rubio restaurant takes reservations for Saturday nights. Here are the 
numbers booked per table for dinner at 7pm last Saturday night: 

table 1 2 3 4 5 6 7 8 9 10 

Guests 4 2 6 6 6 3 2 6 4 12 

a. Calculate the mean, median and mode for the number of guests in 
the data set above. 

b. Which number in the data list is the outlier? 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

The Mighty mousetrap Company is owned by two partners and has 13 
employees. The partners pay themselves salaries of  $15,000 each. Out of 
the other 13 employees, 3 earn $6,000 each, 4 earn $4,500 each, and 6 
earn $4,000 each. 
 
A. Calculate the mean, median, mode and the range of the salary 

amounts. 
B. In reporting the average salary paid out, the owners want to make the 

amount appear as large as possible. Which measure of central 
tendency (mean, median, mode) should they choose? 

C. Which measure of central tendency do you think represents the typical 
salary in the Mighty Mousetrap Company? 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

There are 4 children in the Lee family, including a pair of twins. 
 
Here are the averages of their ages: 
Mean = 8.5 
Median = 10 
Mode = 11 
 
Use the information to work out the ages of all the children.  



GoldMansour and Rutherford LLC 2009 

What is Science? -  Quiz  
  
Name: _____ 
Period: ______ 
Date: ________ 
  
 Write the letter of the best matching definition with the word. 
  
1. Botany                                                                     A. The study of stars, moons, and planets 
2. Chemistry                                                                B. The study of earth and rocks 
3. Anthropology                                                          C. The study of humans 
4. Physics                                                                      D. The study of forces, motion, and energy 
5. Astronomy                                                               E. The study of animals 
6. Geology                                                                    F. The study of plants 
7. Zoology                                                                    G. The study of insects 
8. Entomology                                                             H. The study of matter 
  
9. The two main categories of science are 
___________ Science and ______ Science. 
  
10. Science is __________________________________________________. 
 



GoldMansour and Rutherford LLC 2009 

What is Science? - Quiz  
 
Name: _______ 
Period: _______ 
Date: ________ 
 
 
Write the definitions for each kind of science. 

Branch of Science Definition 

1. Chemistry  

2. Entomology  

3. Zoology  

4. Physics  

5. Astronomy  

6. Geology  

7. Botany  

8. Anthropology  

 

9. The two main categories of science are ___ _____ Science and ______ Science. 
 
The difference between them is ___________ ___________________________________. 
 
10. Science is ____________________________________________________. 



GoldMansour and Rutherford LLC 2009 

What is Science? - Quiz  
 
Name: _______ 
Period: _______ 
Date: ________ 
 
 
Write the definitions for each kind of science. 

Branch of Science Definition Suffix Definition 

Example -- arachnophobia 
 
 

arach=spider phobia=fear fear of 
spiders 

1. Chemistry    

2. Entomology    

3. Zoology    

4. Physics    

5. Astronomy    

6. Geology    

7. Botany    

8. Anthropology    

 

9. The two main categories of science are ___ _____ Science and ______ Science. 
 
The difference between them is ______________________________________________. 
 
10. Science is ____________________________________________________. 



GoldMansour and Rutherford LLC 2009 

Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier I 
Their tasks are as follows: 
(1) Choose an informational ad in a the newspaper or a magazine.  
(2) Write down the product or service. 
(3) Next, locate the words and phrases that supply clear information about the item 

advertised. Underline these words and phrases. 
(4) As a group, share ads, words and phrases, plus identify the product or service that is 

advertised. Someone in the group should take notes as people share. 
(5) Discuss the intent of the ad. Locate any particularly strong words or phrases and discuss 

the impact of these words on the reader  
(6) Create a list of important items to include in an ad. 

 
 

 
  



GoldMansour and Rutherford LLC 2009 

Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier II 
 
These students should choose informational advertisements from the newspaper or 
magazines available. As they break down the ad, they need to focus on the following:  
1) language used; 2)audience implied in the ad; 3) overall intent of the advertisement. 
Individuals need to choose their own ads and analyze them for these three areas, citing 
specific examples of each. Students should then meet in the group and share individual 
analyses with others. The next step is to create their own informational advertisement on a 
product or a service of their choice.  
 
  
  



GoldMansour and Rutherford LLC 2009 

Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier III 
 
Students need to create criteria first in order to assess ads. Individuals should create their own 
set of criteria and choose three informational ads from the newspaper or magazines to assess. 
They need to attach points to their criteria so that they can numerically assess the ads. After 
they have completed their assessments they should meet in their group and share their 
findings. Again the ultimate goal for them is to write an informational advertisement. Their ad 
should reflect their own set of criteria and be as fine an example of the criteria as they can 
write. 
 
 



Subject: Science  
Grade: 7 
Standard: 5.2 Earth and Space Science – Earth’s History 
Key Concept: Fossils provide important evidence of how life and 
environmental conditions have changed. 
Objective: Define fossil, how fossils are used, categorized several types of 
fossils by time period. 
 
 
 
Tier I: 
________________________________________________________________
________________________________________________________________ 
Tier II: 
________________________________________________________________
________________________________________________________________ 
Tier III: 
________________________________________________________________
________________________________________________________________ 
 
 




