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• Community Building  

• Share out 

• Adaptive Materials 
• Jigsaw 

• Go-to List 

• Gallery Walk 

• Putting It All Together for a Student 

• Workshop Evaluations 
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Community Building: 
 Two Truths and a Lie  

Think of three items of interests about 
yourself, your family, your background  

Two should be true  

One item should be a lie 

Share them with your group  

The group can ask questions to figure 
out which one is the lie so have your 
answers ready 

 



1. One Teach/Support 

2. One Teach/One Observe 

3. Team Teaching 

4. Alternative Teaching 

5. Parallel Teaching  

6. Station Teaching 

      Dr. Marilyn Friend and Lynn Cook 

Push-In  
Collaboration Strategies 



There are Many Barriers in  
Our Classrooms 

Obvious Barriers Invisible Barriers 



Help students to organize and sift through written material 
with visual aids 

 

• Using bullets or stars 

 Important information  

  Facts to remember 

• Adding pictures and simple graphics  

 

 

  

Whole Class Supports 
Lesson Presentation 

 

arrows 

Speech 
bubbles 

shapes 
photos 

clip art 
symbols 

Boardmaker 



Draw attention to key words, main ideas, maps, graphs, 

charts, important names, places, dates… 

 

• Highlighting  or underlining 

  

• Using different font styles: 

 boldface, CAPITALS, size, etc. 

 

• Color coding - use different colors to emphasize key 

elements 

 

  

Whole Class Supports 
Lesson Presentation 

 



Individual 
 Academic Goals 

Co-Teaching Models/ 

 Push-In Services  

 

 

Barrier Free 
Environment 

Individual Workload 
 Modifications 

Individual  
Embedded Goals 

Lesson Planning  

to Support Students 

 With or Without Special  

Education Services 

In Inclusive Settings 

Multi-Sensory Strategies/ 

Tiered Instruction 







 

• Teachers create lessons that ensure access for all learners 
in the class in one heterogeneous lesson 

 

• Everyone is working on the same Common Core Standard 
but they are explored at different levels (usually three 
levels.) 

 

• This helps ensure that each student has an ENTRY POINT 
into the lesson,  will have PARTICIPATED in the lesson and 
leave having PRACTICED an essential skill 

 

        

       Adapted from the work of Carol Ann Tomlinson 



GoldMansour and Rutherford LLC 2009 

Learning Goal: How has the solar system evolved and changed over time? 

Common Experience & Mini Lesson: Students completed a graphic organizer listing 
characteristics of the sun and the planets. 

Group 1: Students benefit 
from structure and direct 

instruction 

How would you explain 
the evolution of 
similarities and 

differences among the 
structures and scales of 

the sun, the planets, 
and the other bodies? 

Group 2: Students can 
organize ideas without 
too much prompting 

How would you explain 
the origin of the solar 

system? 

What are the 
characteristics of the 

solar system? 

Group 3: Students thrive 
on high levels of 

challenge 

Which planet would you 
most like to visit, and 
which would you least 

like to visit? 

Be sure to include 
specific examples of 

structure and scale in 
your explanation. 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

Rubio restaurant takes reservations for Saturday nights. Here are the 
numbers booked per table for dinner at 7pm last Saturday night: 

table 1 2 3 4 5 6 7 8 9 10 

Guests 4 2 6 6 6 3 2 6 4 12 

a. Calculate the mean, median and mode for the number of guests in 
the data set above. 

b. Which number in the data list is the outlier? 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

The Mighty mousetrap Company is owned by two partners and has 13 
employees. The partners pay themselves salaries of  $15,000 each. Out of 
the other 13 employees, 3 earn $6,000 each, 4 earn $4,500 each, and 6 
earn $4,000 each. 
 
A. Calculate the mean, median, mode and the range of the salary 

amounts. 
B. In reporting the average salary paid out, the owners want to make the 

amount appear as large as possible. Which measure of central 
tendency (mean, median, mode) should they choose? 

C. Which measure of central tendency do you think represents the typical 
salary in the Mighty Mousetrap Company? 



GoldMansour and Rutherford LLC 2009 

Measures of Central Tendency 

There are 4 children in the Lee family, including a pair of twins. 
 
Here are the averages of their ages: 
Mean = 8.5 
Median = 10 
Mode = 11 
 
Use the information to work out the ages of all the children.  
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What is Science? -  Quiz  
  
Name: _____ 
Period: ______ 
Date: ________ 
  
 Write the letter of the best matching definition with the word. 
  
1. Botany                                                                     A. The study of stars, moons, and planets 
2. Chemistry                                                                B. The study of earth and rocks 
3. Anthropology                                                          C. The study of humans 
4. Physics                                                                      D. The study of forces, motion, and energy 
5. Astronomy                                                               E. The study of animals 
6. Geology                                                                    F. The study of plants 
7. Zoology                                                                    G. The study of insects 
8. Entomology                                                             H. The study of matter 
  
9. The two main categories of science are 
___________ Science and ______ Science. 
  
10. Science is __________________________________________________. 
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What is Science? - Quiz  
 
Name: _______ 
Period: _______ 
Date: ________ 
 
 
Write the definitions for each kind of science. 

Branch of Science Definition 

1. Chemistry  

2. Entomology  

3. Zoology  

4. Physics  

5. Astronomy  

6. Geology  

7. Botany  

8. Anthropology  

 

9. The two main categories of science are ___ _____ Science and ______ Science. 
 
The difference between them is ___________ ___________________________________. 
 
10. Science is ____________________________________________________. 



GoldMansour and Rutherford LLC 2009 

What is Science? - Quiz  
 
Name: _______ 
Period: _______ 
Date: ________ 
 
 
Write the definitions for each kind of science. 

Branch of Science Definition Suffix Definition 

Example -- arachnophobia 
 
 

arach=spider phobia=fear fear of 
spiders 

1. Chemistry    

2. Entomology    

3. Zoology    

4. Physics    

5. Astronomy    

6. Geology    

7. Botany    

8. Anthropology    

 

9. The two main categories of science are ___ _____ Science and ______ Science. 
 
The difference between them is ______________________________________________. 
 
10. Science is ____________________________________________________. 



GoldMansour and Rutherford LLC 2009 

Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier I 
Their tasks are as follows: 
(1) Choose an informational ad in a the newspaper or a magazine.  
(2) Write down the product or service. 
(3) Next, locate the words and phrases that supply clear information about the item 

advertised. Underline these words and phrases. 
(4) As a group, share ads, words and phrases, plus identify the product or service that is 

advertised. Someone in the group should take notes as people share. 
(5) Discuss the intent of the ad. Locate any particularly strong words or phrases and discuss 

the impact of these words on the reader  
(6) Create a list of important items to include in an ad. 
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Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier II 
 
These students should choose informational advertisements from the newspaper or 
magazines available. As they break down the ad, they need to focus on the following:  
1) language used; 2)audience implied in the ad; 3) overall intent of the advertisement. 
Individuals need to choose their own ads and analyze them for these three areas, citing 
specific examples of each. Students should then meet in the group and share individual 
analyses with others. The next step is to create their own informational advertisement on a 
product or a service of their choice.  
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Subject: Language Arts Grade: Ten  
Standard: #2 Reading Comprehension (focus on Informational Materials)  
Key Concept: Understanding the structural features of informational materials provide keys for 
evaluating their effectiveness.  
Generalization: In this lesson students analyze an advertisement that has been made to look 
like the information in the newspaper or magazine text around the advertisement. The goal of 
the lesson is for students to understand why the advertisement would be designed this way 
and then to evaluate its effectiveness.  
 
Tier III 
 
Students need to create criteria first in order to assess ads. Individuals should create their own 
set of criteria and choose three informational ads from the newspaper or magazines to assess. 
They need to attach points to their criteria so that they can numerically assess the ads. After 
they have completed their assessments they should meet in their group and share their 
findings. Again the ultimate goal for them is to write an informational advertisement. Their ad 
should reflect their own set of criteria and be as fine an example of the criteria as they can 
write. 
 
 



Remember- before you create 
individualized supports  
STOP and RE-THINK  

the original lesson format! 



Individual 
 Academic Goals 

Co-Teaching Models/ 
 Push-In Services  

 

 

Barrier Free 
Environment 

Individual Workload 
 Modifications 

Individual  
Embedded Goals 

Lesson Planning  
to Support Students 

 With or Without Special  
Education Services 

In Inclusive Settings 

Multi-Sensory Strategies/ 
Tiered Instruction 



Individualized Supports 

 WORKLOAD 

 

Make changes to the amount of work or the amount 
of time a student has to complete the task 

 

This modification demands that the student is 
capable of finishing the task 



Individualized Supports 

 WORKLOAD 

 Important to Remember… 

 

Many students have the intellectual ability to 
complete most tasks but lack organizational or 
processing skills to attend to or complete the entire 
task 

 

Many students also have anxiety or other emotional 
needs that can interfere with task completion 



Reflect and Process 
Turn and Talk   

  

 

 

 

 

• When have you used a workload 

modification? Time and/or quantity? 

 

• Are there any students in your class 

who might benefit from a workload 

modification? 



Individualized Supports 
INDIVIDUALIZED ACADEMIC GOAL 

Change the academic focus to better suit the 
student’s functional level and individualized 
goal 

 

This is most often done for students who are 
functioning on very different levels than the 
rest of the class 



Individualized Supports 
INDIVIDUALIZED ACADEMIC GOAL 

 Made on an individualized basis by looking at the student 
and the particular lesson 

 

 If a student has an individualized academic goal in one 
area or for one particular lesson, it is not to be assumed 
that is true for every lesson 

 

 It is important to provide the student with adaptive 
supportive materials 

 

 An IEP Matrix may be completed when we are making 
this kind of modification for students with more 
significant academic needs 

 



MCIE, 2006; Young, 2004; Howard County, MD Public Schools, 2008 

Adapted Barthold 2008 

 

Student Support Worksheet – Daily planning 
Purpose: 

1. To identify student abilities and needs 

2. To insure that IEP goals are implemented in a manner that promotes independence and social competence 
3. To assist with planning and adult resource allocation 

 

Directions:  Complete a student support worksheet that can be used as a template for planning your day.  When possible, peers should be included in all facets of the day.  Add in additional rows as 
needed. 

Complete this worksheet for any student with an IEP or in Tier II/III in RTI. 

Activity/ 

Amount of 

time (in 

minutes) 

Opp.  to 

Learn 

Skills to be taught/IEP 

goals addressed 

Who 

will 

teach 

it? 

Level of support needed for student 

learning: 

Objective Data 

collection  

(days and 

sample) 

How will supports 

 be faded to promote 

movement towards 

independence?  

 Natural 

Support  

 

Indirect  

Support 

(within 

vision) 

Direct 

Support  

(1:1) 

 

Arrival/ 

Departure 

      

                        Visual P 

Verbal P 

Verbal 

Gesture 

Model 

Part. Phys 

Full Phys 

            

Transitions 

      

                        Visual P 

Verbal P 

Verbal 

Gesture 

Model 

Part. Phys 

Full Phys 

            

Lunch/ 

Recess 

      

                        Visual P 

Verbal P 

Verbal 

Gesture 

Model 

Part. Phys 

Full Phys 

            

Activity: 

      

                        Visual P 

Verbal P 

Verbal 

Gesture 

Model 

Part. Phys 

            



 

Individualized Supports 
EMBEDDED INDIVIDUALIZED GOALS  

 

Often our students need to build skills in 
developmental areas not traditionally addressed on 
our general education classrooms. 

 

Use grade level curriculum to support learning in 
other developmental areas, such as organization, 
behavior, fine motor, speech and language, and 
social emotional learning. 

 

 



 

Individualized Supports 
EMBEDDED INDIVIDUALIZED GOALS  

 

In order to address these needs we must create 
individualized systematic instructional plans that 
teach to the deficit skills in areas outside of our 
regular classroom curriculum.  

 

We do this by using the regular class curriculum as 
our vehicle, using our IEP matrix and providing 
adaptive materials.  

 

 



Reflect and Process 
 Think Pair Share 

  

• When have you implemented embedded 

individualized goals? 

 

• Are there any students in your class who 

might benefit from individualized academic 

goals? What might you implement for 

them? 

 

 



Adaptive Materials…



Jigsaw Groups 

The jigsaw group method is a powerful 

differentiated discussion strategy because it leads 

to a shared responsibility model of learning that 

focuses on both inter- and intra- personal 

components of intelligences.  Jigsaw groups give 

all students the ability to contribute to the topic, 

discussion, or task in meaningful ways. 



Jigsaw Groups 

 2  4 

 3  4 

3 2  4 

3  2 

Home Base Groups 

Expert Groups 

 1 1 

1 

4 

3 1 1 

1 1 

2 

1 2 

3 

4 2 

2 2 

 3 

3 

3 4 

4 4 



Jigsaw Groups 

 Step 1- Divide students into Jigsaw groups.  These will 

be “home base” groups 
 

Step 2- Provide the home base group with clear goals 

and task assignments 
 

Step 3- Divide the lesson into segments that are 

comparable to the number of students you have in 

each group 
 

Step 4- Assign each student in a group to learn one 

segment of the topic or subject 

 



Jigsaw Groups 

Step 5- Form “expert groups” by having students 

from each home base group join other students 

assigned to the same segment of information 

 

Step 6- Reunite home base groups to share expert 

information 

 

Step 7- Designate a system for reporting out 

information in home groups 



Who would benefit from this? 
      
How could you adapt something similar in your classroom?                                        

1 



What are the benefits of using these kind of language tools? 

What students would benefit from these? 

Have you or how could you use these or similar tools in your classroom? 

2 



What kind of learner would benefit from this graphic organizer? Why?  
 
How could you make your graphic organizers more kinesthetic and tactile? 

3 



What student would benefit from an individual checklist? 
What would an individual checklist look like in your room?  
How and who might you use this with? 
What are your barriers? 

4 



-Why is a rule and routine chart powerful with visuals? 
-How could this be adapted to your grade level and class? 
-Do you have student that would benefit from visuals such as this? 

5 



  The Go - To List 
 

1. Individual Copies of Whole Class Materials 

2. Participation & Focus Tools 

3. Verbal & Visual Prompts 

4. Personal Schedules & Checklists 

5. Graphic Organizers  

 



 Individual Copies of  

Whole Class Materials 
Provide students with duplicate and supporting material that 

matches the whole class model and teacher presentation 

Why? 
Focus 

Kinesthetic connection 

Closer view/visual tracking needs 

Concretize thinking 

Help in sharing with the group 

Opportunity for extension and higher order thinking-Can have 
important information highlighted and connection made 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

 Individual Copies of  

Whole Class Materials 
 

Examples 

Whiteboards 

 Text/books in hand 

 Photocopies of textbook pages 

 Pictures in hand 

 Personal folders 

 Notebooks or clipboards for note-taking 

 Reduced versions of charts and graphic organizers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 PARTICIPATION & FOCUS 

TOOLS 

Why? 
Focus 

Kinesthetic connection 

Maintain connection to lesson or discussion 

Provides language 

Prioritizes specific learning goal  

Helps with recall and retention 

Opportunity for extension and higher order thinking 

Supports self-regulation 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 PARTICIPATION & FOCUS 

TOOLS 

Examples 

 
 Fidget/focus materials 

 Key word cards 

 Key concept cards 

 Self-monitoring materials 

 Doodle board 

 Notebook  

 Sharing tools 

 Class list 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Focus Tools 

 



Focus Tools 



Focus Tools 



Focus Tools 



Key Word Cards 

Important words: 

Elaborating details__________ 

 

Think about 
Stories, specific examples,  



Key Word Cards 

Important words: 

Figurative Language 

 

Remember: 
Simile, metaphor, alliteration 



Focus Tools 



 Verbal and Visual Prompts 
Provide students with cues for  

behavior, language and learning 

Why? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Supports verbal participation 

 Especially useful for students with social and language 
disabilities 

 Conversational support 

 Social-emotional support 

 Helps with recall 

 Provides language needed for conversation and response 

 Holds students accountable for participation 



 Verbal and Visual Prompts 
Provide students with cues for  

behavior, language and learning 

Examples 

 
 Turn and talk cards 

 Talking chips 

 Sentence starters 

 Social language charts 

 Behavior prompts 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I need help 
with… 



I noticed____________ 
 
You could use the words: 
___________________ 
___________________ 
___________________ 
 

I was thinking___________ 
______________________ 
 
I agree with ____________ 
because _______________ 

Verbal & Visual Prompts 

P.S. 63 



Verbal & Visual Prompts 



Verbal & Visual Prompts 



Verbal & Visual Prompts 



 Personal Checklists & Schedules 

Why? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Organization 

Provides predictability 

Particularly useful for students with ADHD and Spectrum 
disorders 

Preview of content 

Non-verbal directives 

Breaks down multi-step tasks 

Provides ownership and sense of control 



Personal Checklists & Schedules 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Examples 
 

 Personal daily or weekly schedules 

 Arrival and pack-up directions 

 Activities with more than one task 

 Step-by step directions for independent 
work 





Checklists 

DREAM Charter School 



 Graphic Organizers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Why? 
 Organization 

 Visual clarity 

 Concretizes thinking 

 Allows for non-linear thinking 

 Can be individualized for learning style 

 Sequencing  

 Compare and contrast 

 Open-ended 



Graphic Organizers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Examples 
 Webs 

 5 W’s chart 

 Word Maps 

 Flow chart 

 Graphs 

 Venn diagrams 

 KWL charts 

Remember to 
provide a 
VARIETY 



Graphic Organizers 

 



Graphic Organizers 



Flow Chart 





Case Study 
Jimmy 

To help Jimmy be more successful what could you… 

 

Make to put in his hands? 

Have in the room to focus his attention? 

 Provide in your whole class presentation? 

What other adaptive materials might you make for 
Jimmy to help him access to your lesson? 

 



Jimmy would benefit with… 

• Timer with checklist for independent work  

• Participation card with reminder to look at adult and key word card to help 
him comment on topic 

• He must have either a job or buddy so he can repeat directions out loud 
before going to table or transitioning around the room 

• Color-coded organizational system should be established in every subject 
area. System should be consistent and provide support for all materials 
including binder, homework and class work 

• Visual checklists are needed for both daily routines and multi step tasks 

• Behavior support system should be developed. Behavioral system should 
provide frequent, consistent and tangible feedback. Intervals should be 
short. There should be a visual component included in order to build in 
self-monitoring 

• Kinesthetic instruction and regular opportunity for movement must be 
embedded into daily schedule. This can include whole differentiation using 
kinesthetic intelligence, break schedule and/ or individual jobs 

 



Jimmy would benefit with… 

• Minimize far-point copying 

• Minimize use of cursive writing on the white boards 

• Develop daily routine and repeated work for board work tasks 
in each class. These task can be the same each day and 
targeted for Jimmy’s individual instructional level  

• Create reusable adaptive materials to accommodate 
individual instructional level (maps, binder, math sheet) 

• Develop graphic organizers to be used on a daily basis that 
support regular ongoing class expectations 



Child Study and 

Adaptive Materials 





Description of student: 

 Jake is a 7th grade boy who seeks interaction with other 

students, but lacks appropriate social skills. He enjoys adult 

attention. He may have vision issues – possible  tunnel vision. 

He can be extremely disorganized, and often seems “lost” in 

the classroom. Jake’s academic skills are  at or near grade 

level.  
 

Areas of need:  

 Organization; social skills (friendship building); behavior; 

writing.  
 

Current supports and strategies: 

  Verbal prompting and redirection. Uses computer for writing.  

One priority goal to work on:  Organization       

 



Develop a short-term goal 

Goals should: 

 be observable  

 be measurable 

 be attainable 

 include conditions - what prompts and materials 
will be provided? 

 Include criteria for evaluation - what will 
determine success? 

 include context – when and where will goal be 
implemented 





Description of student: 
 Jake is a 7th grade boy who seeks interaction with other students, but 

lacks appropriate social skills. He enjoys adult attention. He may 
have vision issues – possible  tunnel vision. He can be very 
disorganized, and often  seems “lost” in classroom. Jake’s academic 
skills are  at, or near grade level.  

 

Areas of need:  
 Organization; social skills (friendship building); behavior; writing.  
 

Current supports and strategies: 
  Verbal prompting and redirection. Uses computer for writing. O.T. 

One priority goal to work on:  Organization       
 

Goal:  Given a daily schedule and checklist to follow, Jake 

will gather necessary materials for 4 out of 6 activities 

independently during the school day, over two consecutive 
weeks.           





Resources 
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Special Education is 

a Service 

Not a Place  
 

(Is this just a catch phrase  

or the truth?) 



Lesson 
Planning 

From 
Whole Group 

To 
Individual  









 
ken@goldmansourandrutherford.com 

 
 

Thank You! 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 


