
Day 1: Functional Behavior 
Assessment (Cont.) 

 

Day 2: Behavior Intervention 
Plans 

 

Day 3: Progress Monitoring 

Division of Students with Disabilities and 

English Language Learners 



Day 2 Agenda 

Welcome & Introductions 

Quiz-Quiz-Switch 

Review 

Module 4:  D.A.S.H. See Behavior by Observing It  

Components of ABC Chart All-in-One Version 1 

Activity: “Breakfast Club” video--ABC Chart of Bender and Summary of Behavior 

Activity: Charting Case Study Anthony’s Behavior from Narrative Description 

Module 5:  D.A.S.H. Hypothesis Comparison of Indirect & Direct Data 

Activity: Summarizing Anthony’s ABC charts—Developing an Hypothesis/Summary Statement from Direct Data 

Hypothesis Verification: Comparison of Indirect & Direct Data 

Break 

Module 6:  Data Collection Tools, Baseline Data & Hypothesis Statement with Baseline Data 

Activities: Summarizing and Graphing Case Study Anthony’s Baseline Data  

Activity: Anthony’s Hypothesis                                                                                                                                                                                                                                              

Module 7: Competing Behavior Pathway 

R.A.C.E.R. 

Activity: Making Meaning Protocol with Article—“Changing the Way We Think About Assessment and Intervention for Problem Behavior” (Crone & Horner) 

Lunch 

Module 8: Function-Based Behavior Intervention Strategies 

Activity: Identifying Appropriate Alternative/Replacement Behaviors  

Activity: Identifying Antecedent Strategies 

Activity: Three Levels of Text Protocol with Article: “Addressing Skill Deficits” and “Addressing Performance Deficits” (CECP) 

Activity: Role-Play--Teaching Anthony the Replacement Behavior 

Activity: Identifying Consequence Strategies by Function—Reinforcing Replacement/Desired Behavior 

Activity: Identifying Consequence Strategies by Function—Responding to Problem Behavior 

Activity: Design Behavior Intervention Strategies for Case Study Anthony  

Feedback and Closing 
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Activity: 

Quiz-Quiz Switch 
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4 

• Fill in each component of the Summary 

Statement/Hypothesis.  

Review #1 
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Consequence/ 

Outcome 

 

Function 

 

Behavior 

 

Antecedent 

                                 

Setting Event  

•Summary Statement/Hypothesis (Answer Key)  

Review #1 



Review #2. UNDERSTANDING Function of Behavior 
Fill in the chart with the terms in the appropriate boxes: adult, peer, get/obtain 

something, attention, sensory/stimulation, escape/avoid something, 

tangible/activity 

From: Loman and Borgmeier, 2010  

Problem Behavior 

Escape/ 

Avoid Something 

Obtain/ 

Get Something 

Tangible/ 

Activity 

Social 

 

Stimulation/ 

Sensory 

Peer Adult 



Review #2. UNDERSTANDING Function of Behavior 

(Answer Key) 

From: Loman and Borgmeier, 2010  

Problem Behavior 

Escape/ 

Avoid Something 

Obtain/ 

Get Something 

Tangible/ 

Activity 

Social 

 

Stimulation/ 

Sensory 

Peer Adult 



Review #3  FACTS—Part A 

Review # 3.  What information does the Functional 

Assessment for Teachers and Staff—Part A (FACTS-Part 

A) provide related to a specific student’s problem 

behavior(s)? 

 

1. _____________________________________________ 

2. _____________________________________________ 

3. _____________________________________________ 
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Review #3  FACTS—Part A 

Review # 3.  What information does the Functional Assessment 

for Teachers and Staff—Part A (FACTS-Part A) provide 

related to a specific student’s problem behavior(s)? 

1. Where, when and with whom problem behavior(s) are most 

likely to occur 

2. Gives staff the information to rank the priority behavior(s) 

for the FBA 

3. Determine where/when/with whom to conduct ABC 

observations 
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Module 4 

Seeing Behavior:  FBA Observations 

DIRECT DATA 
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D.A.S.H. 

Define behavior in observable & measurable terms 

Ask about behavior by interviewing staff, student & parent/guardian 

 -determine classes/activities where & when behaviors occur 

 -incorporate information from parent 

 -review records/IEP  

 -summarize where, when, & why behaviors occur 

See the behavior 

 -observe the behavior during classes/activities specified 

 -observe to verify summary of where, when, & why from interviews 

Hypothesize: a final summary of where, when & why behaviors occur 
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List of Direct and Indirect Data sources used 

to identify and support functional 

hypothesis:  

NYS Regulation: [200.22 (a) (2)] 
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Indirect and Direct Data NYS Regulation: [200.22 (a) (2)] 
 

The FBA shall, as appropriate, be based on multiple 

sources of data including, but not limited to, 

information obtained from direct observation of the 

student, information from the student, the student’s 

teacher(s) and/or related service provider(s), a review 

of available data and information from the student's 

record and other sources including any relevant 

information provided by the student’s parent.  The 

FBA shall not be based solely on the student’s 

history of presenting problem behaviors. 
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NYCDOE form—Functional Behavioral Assessment (December 2013): 
 

 

Direct Data Sources: 

Direct Data (Check all that apply and attach): (Gathered from direct 

observation across multiple settings, by more than one member of the 

team identified above.) The most relevant and appropriate 

documentation must be attached, and data measures, including 

Frequency, Duration, Intensity and Latency must be considered. 

 ABC Charts (to include activities, locations, settings, people, times of day data)  

 Frequency Charts 

 Duration Charts  

 Intensity Scales  

 Latency documentation 

 Assessment of Student Preferences (Required) 

 Other – Specify  
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ABC Observation 
Observe the student in the classes or activities where the problem 

behavior occurs the most (identified in FACTS-Part A staff survey) 

Purpose of ABC observation is to: 

• Confirm the details of the teacher interview (FACTS-Part B) 

• Identify antecedents and outcomes that the teacher may have 

overlooked 

• Determine or verify the function of the student’s behavior 

• Develop the most accurate Summary Statement for intervention 

development 

Also observe student in the classes or activities where the problem 

behavior happens the least in order to compare/contrast factors relevant 

to its occurrence. 
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How do we fill out an A-B-C chart for a 

specific problem behavior? 
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ABC Charting Activities 

Examine the ABC Chart All-in-One Version 1 and Definition of Terms. Use 

notecatcher for discussion and comments. Trainer will walk through 

the sequence of recording an ABC chart. 

Observe video of “Breakfast Club” scene 

Observe 1 minute of video again.  Trainer will demonstrate entering one 

event in the ABC Chart. Participants will write summary statement. 

Participants independently enter one event in the ABC Chart based on 

narrative description from Anthony case study. 
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ABC Chart All-in-One Version 1 (including 

Duration, Latency, Intensity & Function) 
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Direct Observation using the  

ABC Chart All-in-One Version 1                  
including Duration, Latency, Intensity, and Function 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Activity/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change in 

activity 

What was said or done? 

 

 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

(If Applicable) Latency __ min Circle Intensity: 

1    2    3    4    5 
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Definition of Terms on ABC Chart 

Each participant examines the Definitions of Check Boxes 

and Terms for the ABC Chart All-In-One Version 1. 

Note details of each category:  

• Subject/Activity/Task  

• Antecedents  

• Outcomes/Consequences    

• Definitions of Measurement Terms 

 

What are the advantages of this form?   
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Definitions of Checkboxes on the ABC 

Form:  Activity/Task 

 Large Group Instruction: All students in the class are 

attending to the same person/event (e.g. teacher is 

lecturing, working problems out on the board) 

 Small Group Work: Students are working in smaller 

groups. 

 Independent  Work: Students are working by 

themselves (e.g. worksheet, individual tasks) 

 Unstructured Time: No specific instruction is given by 

teacher (e.g., transition)  
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Definitions of Checkboxes on the ABC 

Form: Antecedents 

 Given instruction: Teacher gives a task or assignment. 

 Given correction: Teacher corrects the student’s incorrect response or 

behavior. 

 Alone (no attention/no activities): Student is alone with no activities or 

attention provided. 

 With Peers: Peers are in proximity to the student. 

 Engaged in preferred activity: Student is doing something they enjoy. 

 Preferred activity removed: Activity is removed. 

 Transition/change in activity: Current activity is changed. 
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Definitions of Checkboxes on the ABC 

Form: Outcomes / Consequences 
After the student engages in the target behavior these occur:  

 Adult Attention: teacher talks to student in a negative, neutral, or 
positive way 

 Peer Attention:  students talk to or respond to student’s behavior 
in some way (e.g. laugh, talk back) 

Got preferred activity/item:  student gets something they like (e.g. 
toy, food) or activity they like (e.g. coloring, listen to music) 

Got sensation: student receives sensory input (e.g. tactile objects, 
sounds, etc.) 

 Adult Attention Avoided: student avoids attention from teacher  

 Peer Attention Avoided: student avoids attention from peers 

 Task avoided: the task is removed 

 Sensation avoided: student avoids sensory activities (e.g. loud 
sounds, textures, etc.) 
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Definitions of Measurement Terms on                                       

ABC All-in-One Chart 
Duration Start__  to Stop__ How long the behavior lasts (e.g., yelled 5 min, tantrum 20 

min) 

Latency ______Minutes (If applicable) How long of a delay from antecedent to 

behavior (e.g. “Start task”… 4 minutes later student starts 

task)  

Intensity 1     2    3    4     5 (If applicable) The strength or severity of the behavior. 

Define 5 intensity levels ahead of time (e.g., 1 = impact 

student only; 2 = impact student & few peers; 3 = impact 

whole class;  4 = impact neighboring classes; 5 = impact 

most of school or violent incident) 

Frequency ____  / period or 

____ / day 
The number of times the behavior occurs in a certain time 

period (period, day)  

Function Get___ or          
Avoid ___ 

The pay-off or reason for the behavior. Most of the time, the 

consequence or outcome reveals function (e.g., get adult 

attention; avoid task) 
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The Sequence of Recording on an ABC Chart 

25 



 
 

 #1- Always start with recording the behavior first—be as specific as 

possible. Also record date/time.  If there was a delay between the 

Antecedent and the Behavior, record it as Latency.                                                         

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

xx/xx/xx 

__:__ 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change in 

activity 

What was said or done? 

 

 

                      

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

(If Applicable) Latency __ 

min 
Circle Intensity: 

1    2    3    4    5 
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#2 Write the subject/activity/task occurring in class  

 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no 

attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change 

in activity 

What was said or done? 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

(If Applicable) Latency __ 

min 
Circle Intensity: 

1    2    3    4    5 
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#3 Write what happened immediately before the 

Behavior in the Antecedent box. 
Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 

 

 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 

 

 Given instruction 

 Given correction 

 Alone (no 

attention/no 

activities) 

 With peers 

 Engaged in 

preferred activity 

 Preferred activity 

removed 

 Transition: 

Change in activity 

What was said or 

done? 

 

 

 

 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

(If Applicable) Latency 

__ min 
Circle Intensity: 

1    2    3    4    5 
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#4 Write what happened right after the behavior 

occurred in the Consequence box 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 

 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no 

attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change 

in activity 

What was said or done? 

 

 

 

 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

 

 

(If Applicable) Latency __ 

min 
Circle Intensity: 

1    2    3    4    5 
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#5 During or Immediately after the Observation 
Check the boxes that correspond with the activities, antecedents, & consequences 

you recorded. 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 

 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 

 Given instruction 

 Given correction 

 Alone (no 

attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change 

in activity 

What was said or done? 

 

 

 

 

 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

 

(If Applicable) Latency __ 

min 
Circle Intensity: 

1    2    3    4    5 
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Why/When is it important  

to know  

the INTENSITY of a                         

problem behavior? 
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Example of an Intensity Scale 

Level of 

Intensity 

Example of Intensity Levels for 
Problem Behavior 

1 Only impacts the student  

2 Impacts others in immediate area  

3 Impacts everyone in class  
  

4 Impacts other classrooms or common areas  
  

5 Impacts entire school or seriously dangerous 
or violent behavior 
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#5 During or Immediately after the Observation 
Check the boxes that correspond with the activities, antecedents, & consequences 

you recorded.  Circle Intensity. 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Subject/Activity 

/Task 
Describe in detail 

Antecedent 
What happened right 

before the behavior? 

Behavior 
What did the 

student say 

and do? 

Outcome / 

Consequence 
What happened right after 

the behavior (within 30 

seconds)? How did adults 

and peers respond? 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no 

attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity 

removed 

 Transition: Change 

in activity 

What was said or done? 

 

 
(If Applicable) Latency __ min 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

Circle Intensity: 

1    2    3    4    5 
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ABC Charting: Video Example “Breakfast Club” (4 min.) 
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Breakfast Club Video (1 minute) 

Chart Bender’s Behavior: Stealing Screw 
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Bender’s Behavior recorded on  

ABC Chart All-in-One Version 1 
 

Student: John Bender                                           

Problem Behavior: Stealing school property 

(screw from door)  
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Bender’s Behavior recorded on ABC All-in-One Chart 
 

Date 
Duration: Start 

Time/ End Time of 

Behavior 

Activity/Task 
Describe in detail 

Antecedent 
What happened right before the 

behavior? 

Behavior 
What did the student 

say and do? 

Outcome / Consequence 
What happened right after the behavior 

(within 30 seconds)? How did adults 

and peers respond? 

 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 

 Given instruction 

 Given correction 

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done?          

                                 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(If Applicable)  

                    Latency _____ min 

 

Circle Intensity:                   
1       2       3        4       5 
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X Bender walks to 

door, looks both 

ways in hallway, 

takes screw out 

of door and puts 

in pocket. 

 Peer Brian: “You know 

there’s not supposed to be 

any monkey business.”  

 

Peers criticize Bender:  

Claire: “What are you going 

to do?” 

Andrew: “Drop dead, I 

hope!” 

Brian: “That’s school 

property. It doesn’t belong 

to us—Something not to be 

toyed with.”  

(shouting back and forth) 

In library, during 

detention, with no 

adult supervision  

 

X x 
xx/xx 
11:00 am 

N/A 

N/A 



Bender’s Behavior on ABC All-in-One Chart (cont.) 

Date 
Duration: Start 

Time/ End Time of 

Behavior 

Activity/Task 
Describe in detail 

Antecedent 
What happened right before the 

behavior? 

Behavior 
What did the student 

say and do? 

Outcome / Consequence 
What happened right after the behavior 

(within 30 seconds)? How did adults 

and peers respond? 

 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 

 Given instruction 

 Given correction 

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done?          

                                 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(If Applicable)  

                    Latency _____ min 

Circle Intensity: 
1       2        3        4       5 
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X 

Bender, hearing 

the AP coming, 

says, “Everyone 

just SHHH.” 

(Peers arguing loudly with 

Bender) 

 Adult A.P Vernon storms in 

and yells, “WHY IS THAT 

DOOR CLOSED?” 

In library, during 

detention, no adult 

supervision in library 

 

X x 
xx/xx 

 

 

 

 

 

 

 

 

 

 

11:02am 

N/A 



Activity: Develop a Summary Statement of 

Bender’s Behavior 
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Antecedent/ 

Trigger:  

When .. 

 

 

 

 

Behavior:  

Student.. 

 

 

 

 

 

 

Consequence/ 

Outcome:  

and then... 

 

 

Therefore, the function 

of the behavior is to:  

get / avoid  



Activity: Develop a Summary Statement of 

Bender’s Behavior (Answer Key) 
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Antecedent/ 

Trigger:  

When …                           

in library, during 

detention, with no 

adult supervision  

 

 

 

Behavior:  

Student.. 

Bender steals 

screw from 

door 

 

 

Consequence/ 

Outcome:  

and then...                            

peers criticize 

Bender  
 

Therefore, the function 

of the behavior is to:  

get / avoid                            

attention from peers 



Baseline Data—Direct Observation 

Baseline Period is 10 days, or until a pattern emerges 

Different members of Behavior Support Team should observe priority 

problem behavior(s) in multiple activities, settings, different people, 

and times of day. All staff should have blank copies of ABC charts 

and record priority behavior if it is seen. 

Each instance of the priority behavior problem(s) should be 

recorded on an ABC chart and, as applicable: 

• Intensity (how severe on a scale of 1-5) 

• Duration (amount of time it lasted) and/or 

• Latency (amount of time lapsed from the antecedent to the 
behavior) 

• Frequency (# of times)—Each event can be counted on the ABC 
chart. 
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Activity: Record Anthony’s Behavior on ABC 

Chart 

Facilitator/Recorder/Timekeeper 

Handout: All record Anthony’s narrative information into the 

ABC chart. 

Afterwards, compare with answer key. 

Few report out. 
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Define Intensity Levels for Behavior of Concern ahead of time  
Example: Out-of-seat 

Define intensity levels for behavior 

of concern: out-of-seat 

Examples of intensity levels for 

problem behavior 

1. Impacts student only 1. Only involves the student 

2. Impacts peers in immediate vicinity 2.  Disrupts other in immediate area 

3. Impacts whole class 3. Disrupts everyone in class 

4. Impacts neighboring classes 4. Disrupts other classrooms 

5. Impacts whole school community or 

dangerous behavior 

5. Seriously dangerous or violent 

behavior 
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Activity: Chart Anthony’s Problem Behavior 

Observation Information:  On October 10th at 10:00 am during 

science class whole group instruction about cell structure, Ms. 

L. asked Anthony to describe a plant cell.  Anthony said, “This 

is boring” and got out of his seat and started walking around 

the room. Ms. L. said sternly, “Anthony, sit down!” Anthony 

said, “Don’t say my name” and continued walking for 8 

minutes.  Ms. L. yelled, “Go to the A.P.’s office!”  Anthony 

went to the A.P.’s office, picks a book from the book shelf and 

reads for 5 minutes. A.P. said, “Thank you for staying calm. 

Time to go back to class.” Anthony walked back to class and 

did his work. 

  When finished, compare ABC chart with answer key. 

 Few report out. 
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Facilitator/Each person records the following narrative information onto an 

ABC chart. 

 



Anthony’s ABC Chart  (Science Class 10/10/13) 
 

Date 
Duration: Start 

Time/ End Time of 

Behavior 

Subject/Activity /Task 
Describe in detail 

Antecedent 
What happened right before the 

behavior? 

Behavior 
What did the student 

say and do? 

Outcome / Consequence 
What happened right after the behavior 

(within 30 seconds)? How did adults 

and peers respond? 

 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done?                                           

 

(If Applicable) Latency ____ min Circle Intensity: 

1       2        3        4       5 
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 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 Given instruction 

 Given correction 

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

 

 

(If Applicable) Latency ____ min 

 

 

Circle Intensity: 

1       2        3        4       5 

A. says, 

“This is 

boring” 

and gets 

out of 

seat and 

walks 

around 

room. 

Science class: 

Topic is cell 

structure. 

10/10/13 

10:00 am 

Ms. L. says sternly, 

“Anthony, sit 

down!” 

Ms. L. asks 

Anthony to 

describe a plant 

cell. 

A. says, 

“Don’t say 

my name.” 

He continues 

walking for 8 

min.  Ms. L. yells, “Go to 

the A.P.’s office.” 



Anthony’s ABC Chart  (Science Class 10/10/13 cont.) 
 

Date 
Duration: Start 

Time/ End Time of 

Behavior 

Subject/Activity /Task 
Describe in detail 

Antecedent 
What happened right before the 

behavior? 

Behavior 
What did the student 

say and do? 

Outcome / Consequence 
What happened right after the behavior 

(within 30 seconds)? How did adults 

and peers respond? 

 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 Given instruction 

 Given correction  

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done?      

 

(If Applicable) Latency ____ min Circle Intensity: 

1       2        3        4       5 
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 Large group instruction 

 Small group instruction 

 Independent work 

 Unstructured time 

Specify: 

 Given instruction 

 Given correction 

 Alone (no attention/no activities) 

 With peers 

 Engaged in preferred activity 

 Preferred activity removed 

 Transition: Change in activity 

What was said or done? 

 

 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

 

 

 

(If Applicable) Latency ____ min 

 

 

Circle Intensity: 

1       2        3        4       5 

Ms. L. yells, “Go 

to the A.P.’s 

office.” 

 

A. goes to 

A.P’s 

office, 

picks a 

book from 

the book 

shelf and 

reads for 5 

minutes. 

 

A.P. says, “Thank 

you for staying calm. 

Time to go back to 

class.”                                      

 
A returns to 

class, sits 

down, and 

does 

classwork. 

10:13 

 

/directive 

 



Module 5 

Hypothesis Verification:   

Comparison of INDIRECT & DIRECT Data 
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Activity: Summarize Anthony’s ABC charts 

Fill out the Summary Statement/Hypothesis at the end of the 

ABC charts.  Use the check boxes to guide the answers in 

each of the respective areas. 
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During: 

 

 

 

 

 

When: Student will:  And then: 

 

 

 

Therefore the 

function is to 

access / escape 

(circle one): 

 

 

 



 

 

 

 

#6 After multiple entries on the ABC chart, 

develop the Summary Statement at the end 

Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Activity/Task 
Describe in detail 

Antecedent 
What happened right before 

the behavior? 

Behavior 
What did the 

student say and 

do? 

Outcome / 

Consequence 
What happened right after the 

behavior (within 30 seconds)? 

How did adults and peers 

respond? 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity removed 

 Transition: Change in 

activity 

What was said or done? 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

(If Applicable) Latency __ min Circle Intensity: 

1    2    3    4    5 

Summary Statement or Hypothesis: 

During: When: Student 

will: 

And then: 

 

Therefore the function is to 

access / escape 
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#6 After multiple entries on the ABC chart, develop the 

Summary Statement at the end  (Answer Key) 
Date 
Duration: 

Start Time/ 

End Time of 

Behavior 

Activity/Task 
Describe in detail 

Antecedent 
What happened right before 

the behavior? 

Behavior 
What did the 

student say and 

do? 

Outcome / 

Consequence 
What happened right after the 

behavior (within 30 seconds)? 

How did adults and peers 

respond? 

 Large group 

instruction 

 Small group 

instruction 

 Independent work 

 Unstructured time 

Specify: 

 

 Given instruction 

 Given correction 

 Alone (no attention/no 

activities) 

 With peers 

 Engaged in preferred 

activity 

 Preferred activity removed 

 Transition: Change in 

activity 

What was said or done? 

 Adult attention provided 

 Peer attention provided 

 Got preferred activity/item 

 Got sensation _________ 

 Adult attention avoided 

 Peer attention avoided 

 Task/activity avoided 

 Sensation avoided _____ 

____________________     

What was said or done? 

(If Applicable) Latency __ min Circle Intensity: 

1    2    3    4    5 

Summary Statement or Hypothesis: 

During: large 

group instruction in 

science or social 

studies 

When: Anthony is called 

on in class, asked to 

complete a timed task or 

given a directive  

 

 

 

Student 

will: get out 

of seat 

And then: he escapes the 

academic task and 

sometimes goes to the AP’s 

office and reads (which he 

enjoys) 

Therefore the function is to 

access / escape                        

escape from academic tasks 

and gain access to preferred 

task/person. 
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Activity:  Fill out Anthony’s Summary Statement/Hypothesis from 

the ABC Charts All-in-One Version 1 

Summary Statement or Hypothesis: 

During:             
large group 
instruction in 
Social Studies 
and Science 

When: 
Anthony is 
called on in 
class, asked 
to complete a 
timed task or 
given a 
directive  

Student will: 
get out of his 
seat  
  
  
  

and then:  

He escapes the 
academic task and 
sometimes goes to 
the AP’s office and 
reads (which he likes) 
Therefore the function is 
to access/escape (circle 

one):  escape from 
the academic task 
and access to 
preferred task & 
adult 
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D.A.S.H. 

Define behavior in observable & measurable terms 

Ask about behavior by interviewing staff, student & parent/guardian 

 -determine classes/activities where & when behaviors occur 

 -incorporate information from parent 

 -review records/IEP  

 -summarize where, when, & why behaviors occur 

See the behavior 

 -observe the behavior during classes / activities specified 

 -observe to verify summary of where, when, & why from interviews 

Hypothesize: a final summary of where, when & why behaviors occur 
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Verifying the Functional Hypothesis 

Step 1.  Copy the direct summary statement in the bottom of 

the ABC recording form based on check-offs and notes. 

 

Step 2: Copy below the indirect summary statement from the 

FACTS interview with staff, student, and interview with 

parent/guardian. 

 

Step 3: Compare the direct and indirect summary statement 

to formulate the final HYPOTHESIS. 
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Setting Event Antecedent Behavior Consequence 

ABC Observations 

 

 

 

Teacher/Staff/Parent/Guardian Interviews 

 

 

 

Final Summary of Behavior 
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Activity:  Fill out Anthony’s Summary Statement of Behavior 

Verifying the Functional Hypothesis 



Activity: Anthony’s Summary Statement of Behavior 

(Answer Key) 
Setting Event Antecedent Behavior Consequence 

ABC Observations 

During: large group 

instruction in science or 

social studies 

When: Anthony is called 

on in class, asked to 

complete a timed task or 

given a directive  

Student will: get out of 

seat 

And then: he escapes the 

academic task and 

sometimes goes to the AP’s 

office and reads (which he 

enjoys) 

Therefore the function is to: 

escape from academic tasks 

and gain access to preferred 

task/person. 

Teacher/Staff/Parent/Guardian Interviews 

When he is corrected / 

criticized earlier in the day. 

Does not like being in 

Special Ed (he is 

embarrassed) 

When he is called on to 

complete work during SS 

or Science independent 

work time 

Gets out of seat and 

walks around room 

Leaves classroom and goes 

to APs office to read 

(preferred activity) 

Final Summary of Behavior 

Correction or failure earlier 

in day 

 

 

During Science & Social 

Studies class, when 

Anthony is called on 

publicly, asked to complete 

a timed task or given a 

directive during whole 

class instruction 

Getting out of seat Leaves class/reads in the 

APs office 

Function: AVOIDS academic 

task & GETS attention from 

AP 
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NYCDOE Form—Functional Behavior Assessment (December 2013) 
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Description of Antecedent(s) 

NYS Regulation: [200.1(r) and 200.22 (a) (3)] 

What occurs before and triggers the Targeted Problem Behavior(s)? 

• Situations/activities/people that seem to trigger the Targeted Problem 

Behavior(s) 

 

• Times of the school day when the behavior(s) most often occurs 

 

• Events or conditions that immediately precede inappropriate behavior(s) 

 

  

 Demand or request to student  Difficult task   

 Non-preferred activity  Non-preferred social interaction 

 Transition from preferred to non-preferred activity  Changes in schedule or routine 

 Other___________________________________________________________________ 



NYCDOE Form—Functional Behavior Assessment (December 2013) 

 

Description of Consequence(s) 

NYS Regulation: [200.1(r) and 200.22 (a) (3)] 

Describe the consequence – What occurs after the Targeted 

Problem Behavior(s) that helps maintain the Behavior(s)?  

Include adult/peer responses, and observable events in 

the immediate environment (e.g., as related to the 

task/activity). 
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NYCDOE Form—Functional Behavior Assessment (December 2013) 

Function of the Behavior(s):  

NYS Regulation: 200.22 (a) (3) 

The student GETS/GAINS WHAT: 

 Teacher/Adult Attention _________  Peer Attention _________                   

 Sensory/Stimulation _________           Tangible/Preferred Activity _________  

 Other____________________________________________________________ 

 

 The student AVOIDS/ESCAPES WHAT: 

 Teacher/Adult Attention _________  Peer Attention_________    

 Sensory/Stimulation_________           Non-Preferred Activity/Task_________  

 A Difficult Task_________ 

 Other ___________________________________________________________________ 
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NYCDOE Form—Functional Behavior Assessment (December 2013) 

Setting Events 

(Conditions that 
increase likelihood 
of behavior(s)) 

Antecedent 
(What occurs 
before?) 

Target Problem 
Behavior(s) 
(Observable/Measu
rable) 

Maintaining 
Consequence/ 

Function 

(What happens 
after? 
What does student 
get and/or avoid?) 

      
  
  

Consequence: 
  
 

Function (Get 
and/or Avoid): 
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Diagram the Functional Hypothesis:  New York State Regulation: [200.1(r)] 



 

Module 6 

Data Collection Tools 

Baseline Data 

Hypothesis Statement with Baseline Data 
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Measurement Tools for Baseline Data 

(choose the most relevant measures) 

Form Purpose 

ABC chart Record antecedents and consequences of behavior (include 

activities, locations, settings, people, time of day) 

Necessary to develop a hypothesis 

Duration chart Record length of time that student engages in behavior 

Latency chart Record length of time before the behavior occurs 

Frequency chart Record how often a behavior occurs 

Scatterplot chart Record time of day the behavior most often occurs 

Intensity Scales Record severity of behavior 
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Sample Frequency Chart 
Directions: Put a “/” each time the behavior occurs 

Behavior of Concern:  out-of-seat  Dates from __ /__/__ to __ /__/__  

Mon  Tue Wed Thu Fri Totals 

by 

Period 

Period 1 

8:00-8:45 

 

Math 

 

ELA 

 

Phys Ed Math Social  

Studies 

/ 

Period 2 

8:45-9:30 

 

ELA Math Social 

Studies 

/ 

Art ELA 

 

Period 3 

9:30-10:15 

 

Science 

/ 

Social 

Studies 

/ 

Math ELA 

 

Science 

/ 

Etc. 

Daily Totals 
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Totals by Subject:   Math ____     Science _____   ELA ____ etc. 



Sample Scatterplot 
Directions: If the behavior occurs during the time interval, color in the box 

If the behavior doesn’t occur during the time interval, leave it blank.  

Behavior of Concern:  getting out-of-seat 

Mon  Tue Wed Thu Fri 

8:00-8:15 

8:15-8:30 

8:30-8:45 

8:45-9:00 

9:00-9:15 

9:15-9:30 
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Data Summaries: Time periods when behavior occurred 

(does not give a COUNT of HOW MANY times the 

behavior occurred—only WHEN it occurred) 



Sample Duration Chart 
Behavior of Concern: Out-of-Seat 

Date Class/Activity Time 

behavior 

began 

Time 

behavior 

stopped 

Total time the 

behavior 

lasted 

 xx/yy  Social Studies  9:00 9:05 5 min 

 xx/yy  Social Studies  8:20 8:30 10 min 

 xx/yy  Science  9:35 9:41  6 min 
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Duration Range: Shortest duration: 

__5__ min 

Longest duration: 

__10__min 

Range: _5_ to _10_ 

Duration Mean: Add the durations of all observed behaviors 

and divide by the total number of the 

observations 

Average Duration: _7 min 



Sample Latency Chart 
Behavior of Concern: Begin assignment 

Date Class/Activity Time of request 

or opportunity 

was presented 

to student 

Time 

behavior 

started 

Total time of 

delay 

 xx/yy  Math  8:02 8:05 3 min 

 xx/yy  Math  8:16 8:20 4 min 

 xx/yy  Science  9:30 9:35 5 min 
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Latency Range: Shortest latency 

period: __3__ min 

Longest latency 

period: __5__min 

Range: _3_ to _5_ 

Latency Mean: Add the latency of all observed behaviors 

and divide by the total number of the 

observations 

Average Latency: _4 min 



Sample Intensity Scale 

Behavior of Concern: Out-of-seat 

Intensity Scale   

(How does this behavior impact student’s and peers’ learning?) 

1. Impacts student only 

2. Impacts peers in immediate vicinity 

3. Impacts whole class 

4. Impacts neighboring classes 

5. Impacts whole school community or dangerous behavior 
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Summary Data Form                                  

including Frequency, Duration, Intensity & Latency  

Baseline Days Frequency                           

[Frequency = COUNT 

of  NUMBER of TIMES 

the behavior  

occurred] 

(Example:  2 times on 

Day 1) 

Duration                               

[Duration = LENGTH of 

TIME behavior occurred] 

  

(Example:  10 min and 6 

min on Day 1) 

Intensity                                 

[Intensity = SEVERITY (1-5) 

level defined below]  

  

(Example: Level 2 and 

Level 3 on Day 1) 

Latency                                     

[Latency = LENGTH of 

TIME delay from 

antecedent to start of the 

behavior] 

(Example: 6 min and 9 min 

on Day 1) 

Day 1 min min 

Day 2 min min 
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Totals 
times/10 days or 

times/ 5 days 
______ minutes   ______ minutes 

÷ # days ÷ frequency  ÷ frequency   ÷ frequency 

Baseline 

Averages  
times per day ____ minutes each occurrence ____ Level  ____ minutes each occurrence 

Range: Low to High Range: ____ to ____ Range: ____ to ____ min Range: ____ to ____ Range: ____ to ____ min 



Compute Anthony’s Baseline Data 

(Handout) 

Baseline Days Frequency                           

[Frequency = COUNT 

of  NUMBER of 

TIMES the behavior  

occurred] 

(Example:  2 times 

”gets out-of-seat” on 

Day 1) 

Duration                               

[Duration = LENGTH of 

TIME behavior occurred] 

  

(Example:  13 min and 5 

min on Day 1) 

Intensity                                 

[Intensity = SEVERITY (1-5) 

level defined below]  

  

(Example: Level 3 and 

Level 1 on Day 1) 

Latency                                     

[Latency = LENGTH of 

TIME delay from 

antecedent to start of  

the behavior] 

Not applicable for this 

behavior. 

Day 1 2 times 
13  min 

5 min 

3 

1 
N/A 

Day 2 1 time 10 min 3 N/A 
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Totals ___ times/10 days ____ minutes  _______ _____ minutes 

 

÷  10   # days 

  

÷ frequency ÷ frequency ÷ frequency 

Baseline 

Averages  
____ times per day 

_____ minutes each 

occurrence 
_____ Level  

______ minutes each 

occurrence 

Range: Low to High Range: ____ to ____ Range: ____ to ____ min Range: ____ to ____ Range: ____ to ____ min 



Compute Anthony’s Baseline Data 

(Handout) Answer Key 
Baseline Days Frequency                           

[Frequency = COUNT of  

NUMBER of TIMES the 

behavior  occurred] 

(Example:  2 times ”gets 

out-of-seat” on Day 1) 

Duration                               

[Duration = LENGTH of 

TIME behavior occurred] 

  

(Example:  13 min and 5 min 

on Day 1) 

Intensity                                 

[Intensity = SEVERITY (1-5) 

level defined below]  

  

(Example: Level 3 and Level 

1 on Day 1) 

Latency                                     

[Latency = LENGTH of 

TIME delay from 

antecedent to start the of 

behavior] 

(Example: 6 min and 9 

min on Day 1) 

Day 1 2 times 
13  min 

5 min 

3 

1 

N/A 

 

Day 2 1 time 10 min 3 
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Totals 16 times/10 days 128 min  49 N/A 

 ÷ 10     # days 

 

÷ 16     frequency  

 

 

÷ 16      frequency  

Baseline 

Averages  

1.6 times per day or                            

8 times per week (5 

days) 

8 minutes each time  Level  3 N/A 

Range:              

Low to High 
Range: __1__ to __2_ per day Range: __5__ to __13__ min Range: __1__ to _5___ Range: ____ to ____ min 



Graph Anthony’s Frequency Baseline Data 

Day Frequency 

(# times) 

1 2 

2 1 

3 1 

4 2 

5 2 

6 2 

7 1 

8 2 

9 2 

10  1 
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Anthony’s Frequency Chart and Graph 

Day Frequency 

(# times) 

1 2 

2 1 

3 1 

4 2 

5 2 

6 2 

7 1 

8 2 

9 2 

10  1 
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Graph Anthony’s Duration Baseline Data 

Day Duration 

(Total) in 

Minutes 

1 18 

2 10 

3 10 

4 15 

5 14 

6 16 

7 8 

8 14 

9 15 

10  8 

72 

0

2

4

6

8

10

12

14

16

18

20

0 1 2 3 4 5 6 7 8 9 10 11

D
u
ra

ti
o
n
 (

T
o
ta

l)
 i
n
 M

in
u
te

s
 

Days 

Anthony’s Out-of-Seat Behavior 



Anthony’s Duration Chart and Graph 

Day Duration 

(Total) in 

Minutes 

1 18 

2 10 

3 10 

4 15 

5 14 

6 16 

7 8 

8 14 

9 15 

10  8 
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Graph Anthony’s Intensity Baseline Data 

Day Intensity 

(1-5) 

1 2 

2 3 

3 5 

4 3 

5 3 

6 3 

7 5 

8 3 

9 2.5 

10  3 
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Anthony’s Intensity Chart and Graph 

Day Intensity 

(1-5) 

1 2 

2 3 

3 5 

4 3 

5 3 

6 3 

7 5 

8 3 

9 2.5 

10  3 
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Anthony’s FBA Hypothesis  

“When _________________(describe what occurs just before the Problem 

Behavior – the ANTECEDENT)__________________ (student’s name) 

will _____________(description of PROBLEM BEHAVIOR)  

within____________(amount of time after antecedent occurs – 

latency)___  at an approximate rate/duration of _____ (data 

collection baseline of frequency/duration) ___in order to  

______________ (describe what happens after the behavior that 

maintains/reinforces it– the CONSEQUENCE as well as what the 

student gets or avoids by doing the behavior – the FUNCTION of the 

behavior).  This behavior is most likely to occur when ___________ 

(state possible SETTING EVENTS).”    

                                                                                                 

 Few report out. 
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As a team, please fill out Anthony’s hypothesis with baseline data: 



NYCDOE Form—Functional Behavior Assessment (December 2013) 

Baseline Data:  

NYS Regulation: [200.22 (a) (3)] 

Using the contextual information above, provide a narrative 

data description with regard to the frequency, duration, 

intensity and/or latency of the Targeted Problem 

Behavior(s) across activities, settings, people, and times 

of day.  
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Anthony’s FBA Hypothesis 

When Anthony is called on publicly in class or asked to complete 

a timed academic ask, he gets out of his seat 8 times a week 

and walks around the room for an average duration of 8 

minutes.  When Anthony engages in this behavior he is 

directed by his teacher to sit down.  This often leads to an 

escalation in Anthony’s behavior until he walks out or is 

removed from the classroom. When he is removed/leaves the 

classroom, Anthony goes to the AP office where he is allowed 

to select a book from the library and read silently for the 

remainder of the period.  In the office, Anthony is praised for 

calming down.  This behavior is most likely to occur in Science 

and Social Studies class, and when he has had a correction or 

experienced failure earlier in the day. 
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Module 7 

Competing Behavior Pathway 

79 



When must a BIP be developed? 

CSE must consider development of a BIP as indicated by the 
results of the FBA: 

> when student exhibits persistent behaviors that impede his/her 
learning or that of others; 200.22(b)(i) 

> when student’s behavior places student or others at risk of harm 
or injury; 200.22(b)(ii) 

> when CSE/CPSE is considering more restrictive programs or 
placements as a result of student’s behavior; 200.22(b)(iii)  and/or 

> as required by sections 201.3(b); 201.4(d)(2)(i) If student’s conduct 
is found to be a manifestation of his/her disability when a 
suspension has been imposed that constitutes a disciplinary 
change in placement, the CSE must conduct an FBA, unless one 
has already been conducted, and implement a BIP.  If a BIP has 
already been developed, the CSE must review the BIP and modify 
it as necessary to address the behavior. 

 (see under FBA relating to discipline). 



Critical Components of Behavior 

Intervention Plans  

#1: Competing Behavior Pathway 

#2: Function-Based Behavior Intervention Strategies 

#3: Implementation Plan 

#4: Evaluation Plan 

 



Activity 

Making Meaning Protocol 

Facilitator/Timekeeper 

All read article: “Changing the Way We Think about 

Assessment and Intervention for Problem Behavior” 

(Crone & Horner) 

Use notecatcher. 

Few share out. 
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Antecedent     Behavior    Consequence    

     
Teacher 

directive 

to begin 

work in 

Science/ 

Social 

Studies 

Anthony  

gets out of 

his seat 

Leaves Class/ 

Goes to AP’s 

Office 

 

 

 

 

Start with Summary of Behavior from FBA 
Anthony Case Study 

Anthony 

is 

corrected 

earlier in 

the day  

Setting Event 

Function 

Avoids Task/ 

Gains Adult 

Attention 



Analyzing the Summary of Behavior 

Read over the Summary of Behavior, but pay special 

attention to the Function identified for the problem 

behavior 

 

> The Function of Behavior will be central to identifying 
effective interventions to address: 

 Antecedents and Setting Events 

 Behaviors to Teach &  

 Consequences  



FBA: Summary of Behavior 

 

 

 

 

Maintaining 

Consequence 

& Function 

Problem 

Behavior 

Antecedent 

FUNCTION 

FUNCTION is where student behavior 

intersects with the environment 

Function = Learning 

Student learns…. When (A), if I (B), then (C)… 

Function = How I benefit so I keep doing B 

 

Targeted Routine 
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Consequence 

Consequence/ 

Outcome 

 

Function 

Desired 

Behavior 

 

Behavior 

Alternative/ 

Replacement 

Behavior 

 

Antecedent 

                                 

Setting Event  

Competing Behavior Pathway.  
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Replace problem behavior with a socially acceptable, efficient 

behavior that allows student to obtain the pay-off/function. 

 

Antecedent strategies to directly address triggers to prevent 

problems & prompt replacement behaviors based on the 

function of behavior. Setting event strategies to neutralize or 

eliminate the setting event. 

 

Correct behaviors by quickly & effectively redirecting student 

to replacement behavior  

 

Extinguish behaviors by ensuring that problem behaviors do 

NOT pay off for the student (i.e. does not result in the function of 

behavior)  

 

Reinforce replacement & desired behaviors based on 

function/pay off for the student  

R.A.C.E.R 



So this is what we want…. 

Maintaining 

Consequence 

& Function 

Problem 

Behavior 

Replacement 

Behavior 

Antecedent 

Desired 

Behavior 

Natural 

Consequence 

But… start with the Replacement Behavior?  

Why can’t we go right to the Desired Behavior? 

Setting 

Event 



Why the Replacement Behavior?  

Why can’t we go right to the Desired Behavior? 

Success, 
another 
problem 

Leave class 

 (escape task) 

Complete 
work 

Get out-

of-seat 

Use hand 
signal to 
ask for 
break/help/ 
alternate 
work  

Teacher 
directive to 
begin work 
in Soc Std 
or Science 

Corrected 

earlier in day 

1. This is 

what we’re 

asking the 

student to do. 

2. This is what 

the student 

wants now. 

3. Look how 

different this is 

from what’s 

happening now 

4. The student is going to 

need academic & behavioral 

skills before being able to do 

this like peers 

5. So… in the 

meantime we use 

the alternate 

behavior 

1A. This 

makes 

problem a 

little worse 



Function Based Interventions 

 

 

 

 

Maintaining 

Consequence 

& Function 

Problem 

Behavior 

Antecedent 

FUNCTION 

Function 

should guide 

selection of 

replacement 

behaviors 

When generating interventions we use Function to develop ideas to change A, B & C 

Targeted Routine 



Understanding  Replacement Behaviors 

Replacement Behaviors are: 

> an immediate attempt to reduce disruption & 
potentially dangerous behavior in the classroom 

 Take some of the pressure off the teacher 

 

> designed to actively begin breaking the student’s 
habit of using problem behavior to meet their needs, 
by replacing it with a more acceptable alternate 
behavior 



Desired Behavior 

vs. 

Replacement/Alternate Behavior 

 

What’s the difference? 
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M. K. Strickland-Cohen (2011) ECS, University of Oregon 

 

Desired vs. Alternative Behaviors 

Desired Behavior   

 Long-term goal = Follow routines, expectations without problem behavior
         and with minimal supports 

 Teaching complex skills (e.g., academic skills, social/communication skills, 

organizational skills)  

Alternative Behavior 

 Immediate goal = Reduce problem behavior  

 Competes with and gradually replaces problem behavior 

 Behavior that the student already engages in or can be quickly learned with 

minimal instruction  



M. K. Strickland-Cohen (2011) ECS, University of Oregon 

Essential Characteristics of 

Alternative/Replacement Behavior  

>Serves the same function as problem 
behavior  

 

>Is easier to do than the problem behavior 
 Requires less (or at least no more) effort than the 

problem behavior 
 

>Is socially acceptable  



Activity: Which of the Following are 

Appropriate Replacement Behaviors? 

Leslie is 12, has severe intellectual disabilities, 
does not use words, and hits her head.  Head 
hitting is maintained by adult attention during 
work periods. 

 

Which is the best Replacement Behavior 
1. hide under her desk and be ignored 

2. sign for “more” to another student 

3. take completed work up to show the teacher 

4. move to sit by another student 

5. Use picture communication system to request 
teacher help 

Start w/ the 

Function 

1. Serve 

same 

Function? 

Does it 

provide 

adult 

attn? 

2. Is 

Behavior 

easier to 

do than 

problem 

behavior? 

3. Is Behavior socially 

acceptable? 



Activity: Which of the Following are 

Appropriate Replacement Behaviors? 

Jason is nine and cries when asked to do difficult 

tasks.  The crying is maintained by avoiding or 

escaping difficult tasks. 

 

Possible Replacement Behaviors: 

1. More rewards for doing tasks 

2. Asking for an easier task/ worksheet 

3. Asking to play w/ his Gameboy 

4. Requesting adult attention 

5. Asking to have snack after tasks are done 

Start w/ the 

Function 
1. Serve 

same 

Function?                  

Does it 

provide 

escape 

from 

difficult 

task? 

2. Is 

behavior 

easier to 

do than 

problem 

behavior? 

3. Is Behavior 

socially 

acceptable? 



Competing Behavior Pathway: 

Replacement Behavior 

Example: Jason (from previous example) 

 

               Antecedent      Problem Behavior     Consequence 

Avoid/Escape 

Difficult Task Crying 

Asking for an 

easier task/ 

worksheet 

Asked to do 

difficult 

tasks 

NOTE: This 

antecedent is 

not specific 

enough 



FBA 

(Functional 

Behavior 

Assessment) 

BIP  

(Behavior 

Intervention 

Plan) 

Behavior Intervention Process 

 

     Two Main Components 



Module 8  

Function-Based                                    

Behavior Intervention Strategies 
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Critical Components of Behavior 

Intervention Plans  

#1: Competing Behavior Pathway 

#2: Function-Based Behavior Intervention Strategies 

#3: Implementation Plan 

#4: Evaluation Plan 

 



Setting Events Triggering 

Antecedents 

Desired 

Behavior 

Problem 

Behavior  

Acceptable 

Alternative 

Behavior  

Maintaining 
Consequence 

Maintaining 

Consequences 

Setting Event 

Strategies 

Antecedent  

Strategies 

Behavior Teaching 

Strategies 
Consequence 

Strategies 

COMPETING BEHAVIOR PATHWAY 

 

BEHAVIOR INTERVENTION PLANNING 

FUNCTIONAL ASSESSMENT 

 FUNCTION 



 

 

Setting 

Events 

 

 

 

 

 

 

Antecedents 

 

 

Behaviors 

 

 

Maintaining 
Consequences 

 

 

Setting Event 

Strategies 

 

 

 

 

 

 

Linking FBA to BIP 



 

 

Setting 

Events 

 

 

 

 

 

 

Antecedents 

 

 

Behaviors 

 

 

Maintaining 
Consequences 

 

 

 

 

Antecedent/ 

Prevention 

Strategies 

 

 

 

 

Linking FBA to BIP 



 

 

Setting 

Events 

 

 

 

 

 

 

Antecedents 

 

 

Behaviors 

 

 

Maintaining 
Consequences 

 

 

 

 

 

 

Behavior 

Teaching 

Strategies 

 

 

Linking FBA to BIP 



 

 

Setting 

Events 

 

 

 

 

 

 

Antecedents 

 

 

Behaviors 

 

 

Maintaining 

Consequence

s 

 

 

 

 

 

 

 

 

Consequence 

Strategies 

Linking FBA to BIP 



 

 

Setting 

Events 

 

 

 

 

 

 

Antecedents 

 

 

Behaviors 

 

 

Maintaining 
Consequences 

 

 

Setting Event 

Strategies 

 

 

 

Antecedent/ 

Prevention 

Strategies 

 

 

 

Behavior 

Teaching 

Strategies 

 

 

 

Consequence 

Strategies 

Linking FBA to BIP 



Setting Event 

   Strategies 

Antecedent 

Strategies 

 

Teaching 

Strategies  

 

Consequences 

Strategies  

  

Eliminate or 

Neutralize Effects 

of Setting Events 

Prevent/Modify 

“Triggers” 

 

 

 

 

 

 

 

 

 

Prompts for 

Alternate/ 

Desired 

Behavior 

 

 
 

Teach Replacement / 

Desired Behavior 

 

 

 

 

 

 

 

 

 

Teach Desired 

Behavior/ 

Academic/ Social 

Skills 

 

 

Reinforce Alternate / 

Desired Behavior 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior/  

Identifying Behavior Intervention Strategies  
Team identifies a 
range of 
strategies/ 
interventions to 
address:  

- Prevention   

- Teaching  

- Consequences   

We consider the FUNCTION of the problem 

behavior when selecting these strategies.   

 



Function-Based Intervention 

Strategies 

Function-Based Strategies…  

DIRECTLY address the function of the problem behavior by: 

   #1.  Providing a way to access the maintaining 
reinforcer by engaging in appropriate behavior  

or… 

 #2.  Preventing access to the reinforcer following 
problem behavior  
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Increase  
 

Desired 
 

Behavior 

Prevent 
 

and  
 

Decrease 
 

Problem  
 

Behavior 

Goal of the  

Behavioral Intervention Plan 



   

   

 Prevention Strategies 
   Setting Events & Antecedents  
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Replace problem behavior with a socially acceptable, efficient 

behavior that allows student to obtain the pay-off/function. 

 

Antecedent strategies to directly address triggers to prevent 

problems & prompt replacement behaviors based on the 

function of behavior. Setting event strategies to neutralize or 

eliminate the setting event. 

 

Correct behaviors by quickly & effectively redirecting student 

to replacement behavior  

 

Extinguish behaviors by ensuring that problem behaviors do 

NOT pay off for the student (i.e. does not result in the function of 

behavior)  

 

Reinforce replacement & desired behaviors based on 

function/pay off for the student  

R.A.C.E.R 



Setting Events vs. Triggers 

Setting Events indirectly set-up the problem behavior 
by making the likelihood of the behavior increase.  
They act as “slow triggers.” Think of setting events 
as risk factors. 

 Antecedents occur immediately before and act as 
“fast triggers” for problem behavior. 

 

Bonus Question:  

What if the FBA information does not specify a setting 
event?? 

 



Setting Event Strategies 

Setting Event 

Strategies 

Manipulate 

Antecedent 

 

Teach Behavior  

 
Alter Consequences 

  

Eliminate or 

Neutralize 

Setting Events   

Prevent/Modify 

“Triggers” 

 

 

 

 

 

 

 

 

 

 

Prompt Alternate/ 

Desired Behavior  

Teach 

Replacement 

Behavior 

 

 

 

 

 

 

 

 

 

Teach Desired 

Behavior/ 

Academic/ 

Social Skills 

Reinforce Alternate/ 

Desired  Behavior 

 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior/ 

Corrective 

Feedback 

These strategies are 

designed to:  

-Eliminate identified 

setting events 

Or 

-Build in a 

neutralizing routine 

to defuse the effects 

of a setting event  

 



Example: Eliminating Setting Events 

When asked to transition to a new activity, Charlie 
sometimes has tantrums (crying, screaming, 
flopping) that result in adult attention. This is 
most likely to occur when Charlie has not 
interacted with an adult for several minutes. 

Charlie’s team members have decided that she 
will:  
a) Be given a class “job” which will require her to 

interact with staff frequently 

b) Receive frequent, intermittent teacher attention for 
appropriate and neutral behavior 



Neutralizing Routines 

 

Setting EventsAntecedentsBehaviorConsequence 

• Neutralizing Routines: 

• Diminish the effects of setting events that have already 

occurred  

• Act as “separating events” that occur between the setting 

event and the triggering antecedent 

  



Example: Neutralizing Routines 

When asked to complete academic tasks Ramona 
is more likely to engage in adult attention 
maintained problem behavior on days when she 
has a CONFLICT AT HOME before school.  

Ramona’s team has decided to:  
 Build in a morning “check-in” on these days, during 

which Ramona spends 5-10 minutes talking with a 
preferred adult before going to class.  

The purpose of this routine is to help neutralize the 
effects of having the conflict at home.   

 



Antecedent Strategies 
Setting Event 

Strategies 

Manipulate 

Antecedent 

 

Teach Behavior  

 
Alter Consequences 

  

Eliminate or 

Neutralize 

Setting Events   

Prevent/Modify 

“Triggers” 

 

 

 

 

 

 

 

 

 

 

 

Prompts for 

Alternate/ 

Desired 

Behavior 

Teach 

Replacement 

Behavior 

 

 

 

 

 

 

 

 

 

 

 

Teach Desired 

Behavior/ 

Academic/ 

Social Skills 

Reinforce 

Alternate/Desired 

Behavior 

 

 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior/ 

Corrective 

Feedback 

These strategies are 

designed to prevent 

problem behavior by:  

1. Eliminating/ 

Modifying 

antecedents that 

“trigger” the behavior 

AND 

2. Prompting 

Replacement/Desired 

behavior                                   

(pre-correction) 

 



Antecedent Strategies: Prompting 

After the replacement behavior has been taught, Prompts and 

Pre-corrections are used to support and help remind the 

student to use replacement/desired behavior. 

Consider using: 

> Visual prompts 

 Pictures, symbols, highlighted text, color-coded materials 

> Verbal prompts 

 Remind the student to use the replacement response before 
entering the situation(s) where problem behavior is likely  

> Gestural or model prompts 

 Provide gestural cues to remind student to use the replacement 
behavior or model the correct behavior before problem behavior 
occurs 

 

 



Antecedent Strategies:  

Prompting Example 

During circle time, when there is a lack of adult 
attention, Micah gets out of his spot, lays on peers, and 
grabs the teachers materials to obtain adult attention.  

 

As part of his plan, Micah’s team has decided to:  

1. Put an outline around Micah’s spot on the carpet and 
tape a “raise hand” picture on the floor in front of his spot 
(visual prompts) 

2. Model how to “raise hand to get teacher’s attention” on 
the way to the carpet (model prompt to pre-correct)  

 



Antecedent Strategies:                          

Modifying Triggers 

When identifying preventive antecedent strategies:  

Eliminate or alter the antecedent so student will no 

longer need to use problem behavior  

The BEST ANTECEDENT STRATEGIES directly 

address:  

 #1. The identified ANTECEDENT  

 #2. The FUNCTION of the problem behavior  

 



Activity: Identifying Antecedent Strategies 

During independent reading time in language arts, when 
several minutes have passed without teacher attention.  
Audrey makes noises, talks out, and walks around the 

room. This behavior is maintained by adult attention.   

 

Which is the best antecedent modifying strategy to prevent 
problem behavior?  

1. Have peers remind the student to stay in her seat 

2. Give student more time to finish her reading assignment 

3. Teacher will provide frequent praise for reading quietly and staying 
in her seat 

4. At the beginning of independent reading, explain to the class  why 
it is important to sit quietly 

5. Provide student with readings on preferred topics 

 

 Addresses:                                                          

1.Antecedent?   2.Function?  



Activity: Identifying Antecedent Strategies 

When Pam is asked to work on long-division 
problems in math class, she argues, refuses to 
work, and uses profanity to avoid/escape difficult 
tasks. 

 

Which is the best antecedent modifying strategy to 
prevent problem behavior?  

1. Have student check in with teacher at beginning of class   

2. Give student more time to complete the difficult tasks  

3. Give student an easier math assignment so that she can 
be successful 

4. Warn student she will be sent to office for using profanity 

5. Allow student to practice long-division on the computer 

 

 Addresses:  

1.Antecedent?   2.Function?  
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Replace problem behavior with a socially acceptable, efficient 

behavior that allows student to obtain the pay-off/function. 

 

Antecedent strategies to directly address triggers to prevent 

problems & prompt replacement behaviors based on the 

function of behavior. Setting event strategies to neutralize or 

eliminate the setting event. 

 

Correct behaviors by quickly & effectively redirecting student 

to replacement behavior that is directly and explicitly taught. 

 

Extinguish behaviors by ensuring that problem behaviors do 

NOT pay off for the student (i.e. does not result in the function of 

behavior)  

 

Reinforce replacement & desired behaviors based on 

function/pay off for the student  

R.A.C.E.R 



Teaching Strategies 

     Replacement &   

               Desired Behaviors 



Skill and Performance Deficits 

Three Levels of Text Protocol 

Facilitator/Recorder/Timekeeper 

Read articles adapted from “Addressing Skill Deficits” 

and “Addressing Performance Deficits” from Center 

for Collaboration and Practice (CECP) 

Few report out. 
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Three Levels of Text Notecatcher 

Which phrase or passage was selected? 

 

 

Why did this phrase or passage have meaning? 

 

 

What are the implications for your work? 

 

 

Group’s comments: 
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Setting Event 

Strategies 

Manipulate 

Antecedents 

 

Teach Behavior  

 
Alter Consequences 

  

Eliminate or 

Neutralize Setting 

Events   

Prevent/Modify 

“Triggers” 

 

 

 

 

 

 

 

 

 

 

Prompt Replacement/ 

Desired  

Behavior 

Teach Replacement 

Behavior 

 

 

 

 

 

 

 

 

 

 

Teach Desired Behavior/ 

Academic/ Social 

Skills 

Reinforce Alt/Des  

Behavior 

 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior/ Corrective 

Feedback 

Teaching 

strategies help 

make problem 

behavior 

inefficient by 

teaching: 

  

1. Functionally-

equivalent 

alternative 

behavior 

 

2. New desired 

skills/behavior     



Natural 
Conseque
nce 

Maintaining 
Consequence 

Desired 
Behavior 

Problem 
Behavior 

Replacement 
Behavior 

Antecedent Setting 
Event 

Targeted Routine  

You have already 

selected a function-

based alternative 

behavior!!! 

Always Start with the Replacement 

Behavior 



Teaching Behavior 
Teaching  

1) Identify skill(s) to teach 
> Dual focus when teaching behavior 

 Replacement Behavior  

 Desired Behavior 
 

ALWAYS START with the Replacement Behavior 

 -FIRST - Teach the Replacement Behavior you identified in 
Competing Behavior Pathway 

  -Teaching = Review & practice regularly 

 

 -THEN – Teach the Desired Behavior 

  -this may be something to focus on immediately, or only 
 after the student is fluent with the Replacement Behavior 

 



Teaching Behavior 
Don’t assume student already has Replacement Behavior 

in their skill set 

1) Develop an observable definition of behavior 

> Identify examples & non-examples 

 

2) Model / Practice / Give Feedback 

 

2) Schedule Review & Practice of Skill / Behavior 
Regularly 



Teaching Behavior & Social Skills 

Lesson Plan 

                                                                                                           
Student ____________________________                                    Date __________________   

  
Step 1: Identify the expected behavior and describe it in observable terms. 

  

  

  

  

Step 2: Rationale for Teaching the Rule (Link to School-wide, Classroom Expectations) 

  

  

  

  

Step 3: Identify a Range of Examples 

Positive Examples of the Expected Behavior 

(this is what the expected behavior looks like) 

Negative Teaching Examples  

(non-examples, what not to do) 

  

  

  

  

  

  

  

  

Step 4: Practice/Role Playing Activities 

Model Expected Behavior  Lead Student through Behavior  Give Feedback 

  

  

  

  

  

  
**Remember to teach 4 positive examples to 1 negative example** 

Step 5: Responding to Behavior in Classroom & Role Play 

Reinforcement for Expected Behavior Corrective Feedback for Misbehavior 

  

  

  

  

  

**Move from Continuous to Intermittent Reinforcement as student gains fluency 

Step 6: Prompt/Remind/Preteach Expected Behavior in Classroom 

  

  

  
Adapted by C. Borgmeier, from Langland, S., Lewis-Palmer, T., & Sugai, G. (1998). Teaching respect in the classroom: An instructional approach. Journal of Behavioral Education, 8, 245-262 and Walker, H. M., Colvin, G., & Ramsey, E. (1995). Antisocial behavior in 

school: Strategies and best practices. Pacific Grove: Brooks/Cole Publishing Company 
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Teaching Behavior & Social Skills Lesson Plan 
Step 1. Identify the Expected Behavior and Describe it in Observable Terms. 

Step 2. Rationale for Teaching the Behavior 

Step 3. Identify a Range of Examples 

Positive Examples of the Expected Behavior 

(this is what the expected behavior looks like) 

Negative Teaching Examples             

(non-examples, what not to do) 

Step 4: Practice/Role Playing Activities 

Model Expected Behavior -> Student Practices Behavior -> Give Feedback 

Step 5: Responding to Behavior in Classroom & Role Play 

Reinforcement for Expected Behavior Corrective Feedback for Misbehavior 

Step 6: Prompt/Remind/Re-teach Expected Behavior in Classroom 
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Activity 

Role Play  

Facilitator/Participant playing Anthony/ Participant(s) teaching 

Anthony/ Timekeeper 

Lesson Plan for Anthony’s Replacement Behavior 

Use the lesson plan to teach Anthony the replacement 

behavior. One participant plays Anthony. Other participants 

play teacher and guidance counselor. Role-play teaching 

Anthony the replacement behavior. 

Few report out. 
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Setting Event 

Strategies 

Manipulate 

Antecedents 

 

Teach Behavior  

 
Alter Consequences 

  

Eliminate or 

Neutralize Setting 

Events 

Prevent/Modify 

“Triggers” 

 

 

 

 

 

 

 

 

 

 

 

Prompt Alternate/ 

Desired  Behavior 

Teach Replacement 

Behavior 

 

 

 

 

 

 

 

 

 

 

 

 

Teach Desired Behavior/ 

Academic/ Social 

Skills 

Reinforce Alternate/ 

Desired  Behavior 

 

 

 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior/ Corrective 

Feedback 

Next, teach 

content/skills 

needed to 

support student 

in achieving the 

Desired 

Behavior 

This may be 

something to 

focus on right 

away, or only 

after the 

student is 

consistently 

using the  

replacement 

behavior  



Teaching Strategies: Desired Behavior 
 

Common Skill Deficits That Can Lead to Problem Behavior:  

> Academic Deficits 
  Avoiding difficult tasks 

  

> Organizational Skills Deficits 
 Escape from academic task demands 

 Avoidance of adult attention  

 

> Social Skills Deficits  
 Attention seeking 

 Avoiding peer attention 

 



To teach desired skills we may need to consider: 

     - Additional assessment to identify specific skill deficits 

  - Individualized instructional support for academic skill 

deficits  

     - Appropriate instructional grouping 

     - Additional support and practice at home 

  

 

Teaching Strategies: Desired Behavior (cont’d) 



Teaching Desired Behavior:  Successive 

Approximations 

It is typically necessary to teach 

approximations of the desired behavior to 

move from the Replacement Behavior to 

the Desired Behavior.  



Replacement Behavior: Ask for 

Break from Difficult Double Digit 

Tasks 

Desired Behavior: Complete multi-

digit math problems independently 

Antecedent: 

Task too 

difficult 

 

Asked to do 

multi-digit 

multiplication 

or division 

math 

worksheets  

 

Function: 

Escape Difficult 

Math Tasks 

Natural 

Consequence:  

Success on 

problems, more 

math tasks 

Approximation Step #1: Ask for 

break using only 3 break tokens per 

period 

Approximation Step #3: Ask for 

teacher help  

Dexter 

Approximation Step #2: 

With permission student can cross 

off 60% of difficult items  
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Replace problem behavior with a socially acceptable, efficient 

behavior that allows student to obtain the pay-off/function. 

 

Antecedent strategies to directly address triggers to prevent 

problems & prompt replacement behaviors based on the 

function of behavior. Setting event strategies to neutralize or 

eliminate the setting event. 

 

Correct behaviors by quickly & effectively redirecting student 

to replacement behavior that is directly and explicitly taught. 

 

Extinguish behaviors by ensuring that problem behaviors do 

NOT pay off for the student (i.e. does not result in the function of 

behavior)  

 

Reinforce replacement & desired behaviors based on 

function/pay off for the student  

R.A.C.E.R 



 

 

 

Consequence Strategies  



Setting Event 

Strategies 
Manipulate 

Antecedent 
Prevent problem & 

prompt 

alternate/desired 

behavior 

Teach Behavior  

Explicitly Teach 

Replacement  & 

Desired Behaviors 

Alter Consequences 
 Reinforce alternate & 

desired behavior & 

extinguish negative 

behavior 

Eliminate or 

Neutralize Setting 

Events   

Modify/Prevent 

“Triggers” 

 

 

 

 

 

 

 

 

 

 

Prompt Alternate/ 

Desired  Behavior 

Teach Replacement 

Behavior 

 

 

 

 

 

 

 

 

 

 

Teach Desired Behavior/ 

Academic/ Social 

Skills 

Reinforce Alternate/ 

Desired Behavior 

 

 

 

 

 

 

 

 

 

 

Response to Problem 

Behavior 

 

 

- Redirection 

 

 

-Extinction  

These strategies 

help make 

problem 

behavior 

ineffective by: 

 

1. Maximizing 

Reinforcement 

for  

Replacement 

& Desired 

behaviors 

 

AND… 

 

2.  Minimizing 

reinforcement 

for Problem 

Behavior  

  

 



When the student engages in the Replacement 

Behavior, provide the student with an outcome 

that matches the FUNCTION of the problem 

behavior. 

Example: 

 If student raises hand and requests a break from 

a difficult task quickly respond, by allowing the 

student to take a break. 

Consequences:                                  

Reinforcing the Replacement Behavior 



Consequences:                                             

Reinforcing the Replacement Behavior 

It is extremely important that the Replacement 

Behavior is reinforced: 

> Immediately 

> Consistently 

and… 

> Regularly (MULTIPLE opportunities to practice) 

This is necessary for the Replacement Behavior to 

successfully compete with the problem behavior.  



Consequences:                                                 

Reinforcing Desired Behavior 

The goal is to ultimately have the student move from 

the Replacement Behavior to the Desired 

behavior. 

Start with reinforcing REASONABLE approximations 

of the desired behavior  

 Considerations: 

• What is the student currently doing? 

• How does this compare to what we want? 

• Will rewards be delivered often enough to strengthen and 
maintain behavior?  

• Do we have a powerful reinforcer?  Consider FUNCTION! 



What are REASONABLE Expectations?  
 

If the student is currently out of seat and off 
task for the most of the class period and is 
not turning in any completed assignments.  
> Probably NOT reasonable to expect:  

 To earn reinforcer, student will be on task for entire 
class period, and complete all assignments for one 

week. 
> More reasonable INITIAL goal: 

 Student will: a) be in seat and on task for at least 20 
minutes of the class period, and b) turn in 
assignments that are at least 30% completed for 2 
consecutive days.  



If the function of behavior is to Gain Peer 

Attention, for being in her seat and working 

quietly for 30 minutes the reinforcer might be: 

> 15 minutes to work with a peer buddy 

 

If the function of behavior is to Avoid Difficult 

Tasks, for staying on task and completing over 

50% of an assignment the reinforcer could be: 

>  a “Free Homework Pass”  

 

When possible… use consequences for 

desired behavior that match the 

FUNCTION of the problem behavior.  

 



Activity: Reinforcing Replacement/ Desired Behavior 

When Pam is asked to work on long-division problems in math 

class, she argues, refuses to work, and uses profanity in 

order to avoid/escape the difficult task. (Alternate  

Behavior: Ask for easier task.)  

 
Which are the best reinforcement strategies (2)?  

1. Student earns teacher praise for staying on task  

2. Student is given an easier task when asks appropriately 

3. Student can earn one “free homework pass” after 

completing all math assignments for three weeks  

4. Student can earn “skip 5 problems” card for each 5 

long-division problems completed 

5. Student earns 5 extra recess minutes for completing all 

worksheet items 

Reward for 

alternative 

behavior 

serves same 

function? 

Reasonable 

expectations 

for desired 

behavior? 



Activity: Reinforcing Replacement/ Desired Behavior 

During independent seatwork, Ronnie makes inappropriate 

noises and makes faces at peers. The function of 

Ronnie’s behavior is to obtain peer attention. (Alternate 

Behavior: Ask to work with peer.)  

  

 

 

Which are the best reinforcement strategies (2)?  

1. Student is allowed to sit by a preferred peer for 15 minutes, if he is 

quiet and on task during seatwork every day for a week 

2. Student will receive a “free homework pass” if he has no problem 

behavior during independent seatwork  

3. When student is on task with no problem behavior for 15 minutes, he 

will be allowed to sit at back table and read with a peer 

4. Student is allowed to work with a peer when he makes noises and 

faces 

5. Student is allowed to work with a peer when asks appropriately 

 

 Function? 

Reasonable expectation? 



Consequences:                                             

Responding to Problem Behavior  

Responses to Problem Behavior should 

focus on two things: 
 

#1. Redirecting to the Replacement Behavior 

 

#2. Extinction of the Problem Behavior 

 



Responding to Problem Behavior: 

Redirection 

At the earliest signs of problem behavior, quickly redirect 
to the alternative behavior.                                                                 

Example:                                                                        
During independent work, Annie often talks out to get 
teacher attention. If ignored, Annie will begin yelling 
and throwing materials.  

 When Annie first starts talking out, her teacher will immediately 
remind her how to appropriately get adult attention and will 
praise Annie’s use of the alternative behavior.  

Bonus Question:                                                                                 
What type of reminder might Annie’s teacher use?  



Extinction 
Extinction is the gradual decrease of problem 

behavior because it is NO LONGER BEING 

REINFORCED.  Depending on the function, it 

simply requires: 

 the withholding of reinforcement by ignoring a 

behavior 

 denying access to tangible items or activities 

 not allowing the learner to escape or avoid a non-

preferred task or situation,  

 and/or preventing reinforcing sensory feedback. 
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You may see an EXTINCTION BURST, where the student will increase the 

problem behavior temporarily.  Consider it “trying harder” to get what he or 

she wants with habits of misbehavior that used to work. If you stay the 

course, it will eventually diminish. 



Responding to Problem Behavior: 

Extinction 

Do NOT allow the problem behavior to “work” or “pay off” 
for the student. 

Escape/Avoid 

Eliminate/minimize the amount of missed instructional time or work 
provided to a student for engaging in problem behavior 

• But… make sure student is capable of doing work… or provide 
support/instruction so student can complete the work 

Attention (Adult/Peer)  

Eliminate/minimize the amount of attention for engaging in problem 
behavior 

• Limit verbal interactions/explanations    

• Create a signal to cue the student to use the alternative behavior 
instead 

• Teach peers to ignore problem behavior/walk away 

 



Important to note that extinction should always be 
combined with high rates of reinforcement for 
appropriate behavior.  

Example:  

Darci engages in problem behavior that results in 
peer attention. 
> Darci’s peers will receive “Duck Bucks” for ignoring 

her inappropriate behavior. 

Darci will also be learning how to interact with 
peers appropriately and will earn time with peers 
for alternative/desired behavior.  

 

Responding to Problem Behavior: 

Extinction 



Activity: Identifying Consequence 

Strategies—Responding to Problem Behavior 

During independent seatwork, Ronnie makes inappropriate 

noises and makes faces at peers. The function of 

Ronnie’s behavior is to obtain peer attention.  

 

 

Which are the best strategies for responding to problem behavior (2)?  

1. The teacher speaks to the student in the hall and reminds him of the 

classroom rules 

2. Peers explain to the student that he is being disrespectful 

3. The student is reminded that his parents will be called if he continues to 

behave inappropriately 

4.  Peers are taught to ignore the inappropriate behavior 

5.  When the student begins to engage in the problem behavior, he is 

immediately prompted to appropriately ask to work with a peer  

 

Redirection? 

Extinction?      



Activity: Identifying Consequence 

Strategies—Responding to Problem Behavior 

During independent reading time in language arts, Audrey makes 

noises, talks out, and walks around the room. The FBA has 

shown that this behavior is maintained by adult attention. 

(Alternate Behavior: Ask for help from teacher.)  

 

1. When student begins to engage in problem behavior, she receives a 

brief visual prompt to ask for teacher help/attention 

2. Peers receive “Duck Bucks” for ignoring problem behavior 

3. Student goes to school psychologist’s office to discuss her behavior  

4. Teacher minimizes attention for problem behavior 

5.  Student stays in from recess to finish assignment with teacher  

 

Which are the best strategies for responding to problem 

behavior (2)? Redirection? Extinction?      



Activity: Design Behavior Intervention 

Strategies for Anthony 

Handouts 

• “Behavior Intervention Planning Process” and  

• “Possible Behavior Intervention Plan Strategies by 

Function” 

Step 1: In teams, brainstorm to develop strategies for Anthony in 

the following areas: Antecedent Strategies, Setting Event 

Strategies, Teaching Behaviors, and Consequence Strategies   

Step 2: Write these Strategies in the Competing Behavior 

Pathway Graphic Organizer: Behavior Intervention Planning 

Process 
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Antecedent     Behavior    Consequence    

     
Teacher 

directive 

to begin 

work in 

Science/ 

Social 

Studies 

Anthony  

gets out of 

his seat 

Leaves Class/ 

Goes to AP’s 

Office 

 

 

 

 

Summary Statement/ Hypothesis     
Anthony Case Study 

Anthony 

is 

corrected 

earlier in 

the day  

Setting Event 

Function 

Avoids Task/ 

Gains Adult 

Attention 



BEHAVIOR  

PATHWAY 

Setting 

Events 

Triggering 

Antecedents 

Problem 

Behavior  

Desired  

Behavior 

Does Work 

Acceptable 

Alternative 

Behavior 

Maintaining 

Consequence 

Maintaining 

Consequence 

F

u

n

c

t 

i

o

n 



     Antecedent 

 

  Behavior Consequence/Function 

Teacher 

directive to 

begin work 

in Science/ 

Social 

Studies 

Anthony  

gets out 

of his 

seat 
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Check in 
before 
entering 
class 
 
Self-
regulation 
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Privately 
Prompt 
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begin work 
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can request a 
break 
 
Provide other 
choices to 
intersperse 

Use hand 
signal to 
ask for help, 
more time, 
new task 
 
Ask for time 
to self-
regulate 

 
Points 
earned for 
extra reading 
time/lunch 
with AP 
 
Positive note 
home weekly 
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